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College Counseling & Psychological Services Knowledge Base 

Annotated Bibliography:  College Student Development Literature, 2014-2018 

 

THEME 1: SPECIALIZED CAMPUS POPULATIONS 

 

SUB-THEME 1A: ETHNICITY 

 

Fish, J., Livingston, J. A., VanZile-Tamsen, C., & Patterson Silver Wolf (Adelv unegv 

 Waya), D. A. (2017). Victimization and substance use among Native American 

 college students. Journal of College Student Development, 58(3), 413-431. 

 doi:10.1353/csd.2017.0031 

 

This study examined the following: (a) rates of Native American college students’ victimization 

compared to students of different ethnic identities, (b) understand the different types of 

victimization experienced by the participants, (c) rates of substance abuse among participants 

compared to students of different ethnic identities, (d) the impact, if any, of victimization and 

substance abuse on the perception of academics, and (e) the ability of victimization and 

substance abuse to predict perceived academic success. The participant sample consisted of 

148,891 students; within this sample, 69.6% identified as White, 9/8% identified as Asian or 

Pacific Islander, 6.6% identified as Latino, 6.0% identified as Black, 3.4% identified as biracial 

or multiracial, 2.6% identified as other, 1.4% identified as American Indian, Alaskan Native, or 

Native Hawaiian (all whom were referred to as Native American in this study), and 0.6% did not 

identify their ethnicity. The results suggest that the increased levels of victimization experienced 

by the Native American participants did, in their perception, did have an impact on their 

academics. The perception of substance use had an impact on academics, but there was no 

impact of the substance use on academics. A similar finding was found when examining the 

relationship between alcohol use and academics, wherein the perception of alcohol use had an 

impact on academics, but the actual alcohol use did not have an impact on academics. The results 

also suggest that students who identify as Native Americans may have higher rates of substance 

abuse than the peers, and it may be utilized to help alleviate the distress from the discrimination 

experienced. The implications of this study suggestion student affairs professionals provide 

individual support to Native American students as they experience greater levels of violence and 

discrimination. Universities can provide students a space where they can meet with other 

students who have had similar experiences to be able to share with each other and support each 

other. The authors also propose that student affairs professional’s response to Native American 

students should not be to force students to use resources that are not congruent to the ways of 

being of the Native American students. Providing resources that align with Native American 

student’s beliefs will not only support students but will also help promote students sense of 

belonging. 

 

Han, M. & Pong, H. (2015). Mental health help-seeking behaviors among Asian American 

 community college students: The effect of stigma, cultural barriers, and 

 acculturation. Journal of College Student Development, 56(1), 1-14. 

 doi:10.1353/csd.2015.0001 
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The authors sought to answer the following research questions: (a) How willing are Asian 

American college students willing to utilize professional mental health services? (b) What 

relationships exist between: the stigma of mental illness, willingness to seek mental health help, 

acculturation, and preference for racially/ethnically similar counselors? (c) What is the 

connection between demographic characteristics and willingness to seek mental health 

assistance? and (d) After controlling for acculturation and demographics, does mental health 

stigma contribute to willingness to seek mental health assistance? The results suggested that 

more than half of the participants were willing to utilize mental health services if needed and had 

a mental health concern. Participants who were willing to seek mental health services were 

significantly more acculturated than the participants that were not willing to seek services. 

Further, results suggested that the stigma of mental health significantly impacted the participants 

willingness to access and utilize mental health services. The results also suggested that 

participants were not always aware of the available resources in the community, which impacted 

their level of willingness to access resources. Implications from this study suggest that 

universities be more aware that not all students are aware of services that are available, and that 

counselors and other practitioners need to be aware of the potential impacts of student’s culture 

on their willingness to access services. Additionally, universities need to take an effort to hire 

more culturally competent and aware counselors and other practitioners. 

 

Juang, L,, Ittel, A., Hoferichter, F., Gallarin, M. M. (2016). Perceived racial/ethnic 

 discrimination and adjustment among ethnically diverse college students: Family 

 and peer support as protective factors. Journal of College Student Development, 

 57(4), 380-394. doi:10.1353/csd.2016.0048 

 

The authors examined racial and ethnic discrimination experienced among college students, but 

more specifically examined if family supports and peers supports served as protective factors 

against negative adjustment as a result of discrimination. Research for this study was conducted 

at a large, public, urban campus in California. Participants (n=142) were ethnically diverse and 

completed questionnaires for data collection. The results suggested that an increased perception 

of discrimination was related to poorer student adjustment, support from peers did mediate the 

negative impacts to an extent. Results also suggested that an increased in perceived 

discrimination from others resulted in an increase in physical issues or complaints. Neither 

family support nor peer support proved a mediator of depressive symptoms (e.g. loneliness). This 

research also found that participants rated peer support as more influential and impactful than 

family support while in college. Implications from this study propose that universities should 

have and enforce clear anti-discrimination policies. Student affairs practitioners (e.g. 

Multicultural affairs) can provide educational programming that can foster an increase in 

understanding of issues that relate to race, and racial/ethnic discrimination. Services on campus 

can be combined (e.g. student health services and mental health services) to meet the needs of 

students and to promote available resources on campus. 

 

Museus, D. D., Lambe Sariñina, S. A., & Ryan, T. K. (2015). A qualitative examination of 

 multiracial students’ coping responses to experiences with prejudice and 

 discrimination in college. Journal of College Student Development, 56(4), 331-348. 

 doi:10.1353/csd.2015.0041 
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The authors wanted to gain insight into college students’ (who identify as mixed-race), 

experiences coping with discrimination and prejudice. For this study, the guiding research 

question sought to examine what coping strategies were used by college students who 

experienced prejudice and discrimination? Purposeful sampling was used to gain participants 

with varied and rich experiences to share. The sample consisted of 22 college students who 

identified as mixed-race and attended one of seven universities on the East Coast of the United 

States. The results suggest that one coping strategy used by participants was educating the 

individuals who discriminated against them. Next, students turned to their peer networks for 

support from others when prejudice or discrimination was experienced. Students also identified 

that racial boundaries were ignored and their personal background was used as a way to relate to 

students of other racial backgrounds. And finally, students minimized their experiences as a way 

to reduce the negative impact of the experiences. Implications from this study recommend 

colleges and universities include education on multiracial issues in their classes and promote 

social justice advocacy opportunities on campus. Universities should also create spaces that 

allow college students a safe environment to discuss their experiences with each other and to 

utilize the appropriate resources on campus.  

 

Nadal, K. L., Wong, Y., Griffin, K. E., Davidoff, K., & Sriken, J. (2014). The adverse 

 impact of racial microaggressions on college students’ self-esteem. Journal of 

 College Student Development, 55(5), 461-474. doi:10.1353/csd.2014.0051 

 

The authors examined the relationship between racial microaggressions and college students’ 

level of self-esteem and attempted to answer the following research questions: (a) Are racial 

microaggressions a predictor of lower self-esteem? (b) Are specific types of racial 

microaggressions predictors of lower self-esteem? And (c) Do individuals of diverse racial 

groups experience racial microaggressions differently? Participants for this study consisted of 

225 undergraduate students who were currently enrolled at a university at the time of the study. 

A total of 163 participants were born within the United States, and 62 participants were born 

outside of the United States. The authors included White participants (19.1%) in this study as 

previous literature supported that White people do experience microaggressions, although it is 

less frequent than people of color. All participants (n=225) completed the online survey and 

demographic questionnaire, with each session or research lasting approximately 30 minutes. The 

results suggest that there is a relationship between experienced racial microaggressions and an 

individual’s self-esteem. Although the relationship was weak, it does suggest that the more racial 

microaggressions experienced by an individual, the lower the individuals’ self-esteem. Further, 

the results suggest that a person exhibits lower self-esteem when those individuals experience 

microaggressions when individuals are treated like “criminals” or “second-class citizens”, and 

microaggressions that are experienced at work or school. Some implications of these results 

suggest that Student Affairs practitioners should be educated on different types of 

microaggressions as to diminish the negative impacts those experiences can have on a person’s 

self-esteem. Additionally, practitioners can help encourage students to develop healthy coping 

skills that can be utilized when microaggressions are experienced. And finally, professionals in 

the field and help promote discussions about microaggressions so students can find support from 

one another. 
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Turner, E. A., Camarillo, J., Daniel, S., Otero, J., & Parker, A. (2017). Correlates of 

 psychotherapy use among ethnically diverse college students. Journal of College 

 Student Development,58(2), 300-307. doi:10.1353/csd.2017.0022 

 

The authors of this study examined the impact of therapy fears and mental health stress on 

mental health service utilization within a population of diverse college students. The hypotheses 

that focused this study were: (a) Students who previously engaged in mental health services will 

have less fears about future or current use of services, (b) Students who identify as non-European 

and or non-European descent will self-report less mental health services use, and (c) males will 

report less mental health service utilization than females. All participants (n=248) attended the 

same institution in central Texas, and all were enrolled in psychology courses. Results suggested 

that students with a higher level of fears related to mental health service uses were less likely to 

utilize those services. The results also shared that European American students were more likely 

than other students in the sample to participate in mental health services. Other mental health 

distress (either from past participation in mental health services or not) predicted the potential 

future engagement in mental health services. Prior research has connected mental health wellness 

to academic success, and this connection highlights another side of the importance of mental 

health wellness on college campuses. Implications for this study suggest mental health awareness 

and mental health wellness should be given priority and attention on college campuses. 

Counseling centers can provide outreach services to reach students on campus and can provide 

more education to students on the importance of mental health wellness. 

 

Wester, K. L. and Trepal, H. C. (2015). Nonsuicidal self-injury: Exploring the connection 

 among race, ethnic identity, and ethnic belonging. Journal of College Student 

 Development,  56(2), 127-139. doi:10.1353/csd.2015.0013 

 

Authors sought to understand the relationship between race and ethnic identity and nonsuicidal 

self-injury (NNSI). Researchers aimed to address the following research questions: (a) Are there 

differences across racial groups as it relates to NNSI? (b) Are there differences across racial 

groups in the methods used in NNSI? (c) When controlling for mental health symptoms (e.g. 

anxiety and depression), is there a relationship between NNSI and ethnic identity or a perception 

of belonging to one’s ethnic group? Participants from this study were from two different 

universities; one was a predominately White institution in the Southeast (referred to as 

University A), and a large Hispanic serving institution (HSI) in the Southwest (referred to as 

University B). A total of 1,096 students met the established criteria and participated in the study. 

Results suggested that African American students and Asian American students were less likely 

than students of other racial or ethnic groups to engage in NNSI behaviors. Another notable 

result, which was not consistent with previous research, is that ethnic identity may not be 

explanatory of NNSI, but sense of belonging was not found to be a robust indicator of NNSI. An 

important factor which was not explored in detail, identified that the majority of the Hispanic 

students in this study attended an HSI, this may impact the results for Hispanic students and their 

self-reported sense of belonging as at an HSI, Hispanic students represented the majority of the 

student population. Implications from this study suggest that there are differences among racial 

and ethnic groups as it relates to NNSI behaviors, and first responders should be trained to be 

culturally aware when responding to NNSI behaviors. Further implications suggest that other 
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student affairs professionals should be educated on NNSI behaviors as it is not always related to 

a suicide attempt, which is a common misconception. 
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Annotated Bibliography:  College Student Development Literature, 2014-2918 

 

THEME 1: SPECIALIZED CAMPUS POPULATIONS 

 

SUB-THEME 1B: INTERNATIONAL STUDENTS & INTERNATIONAL CAMPUSES 

 

Chui, R. C-F., & Chan. C-K. (2017). School adjustment, social support, and mental health 

 of mainland Chinese college students in Hong Kong. Journal of College Student 

 Development, 58(1), 88-100. doi:10.1353/csd.2017.0005 

 

The authors examined the relationship between mental health issues, school adjustment, and 

social supports within a group of mainland cross-border Chinese college students. This study was 

directed by the following research questions: (a) Is there a significant direct effect of social 

support and school adjustment on the mental health of students? (b) Is there an indirect effect of 

social support and school adjustment on the mental health of students by lowering overall stress? 

and (c) What is the interaction between school adjustment and social support and the students’ 

mental health? For this study, the Beck Depression Inventory Second Edition (BDI-II), was used 

to collect the data. The results suggest that there was a negative relationship between school 

adjustment and depression, and social support and stress. There was a significant positive 

relationship between stress level and depression. Further, a higher-level school adjustment was 

related to a decreased level of stress and depression. Additionally, analyses propose that social 

supports may indirectly, and significantly, decrease depression while increasing student’s school 

adjustment. Implications from this study suggest that institutions provide more situations that 

will promote interactions between students that will foster social support programs for cross-

border students. With an increase in social support networks, students can also have an increased 

chance for increased mental health outcomes. 

 

Hung Lau, E. Y., Shing Chan, K. K., & Bun Lam, C. (2018). Social support and adjustment 

 outcomes of first-year university students in Hong Kong: Self-esteem as a mediator. 

 Journal of College Student Development, 59(1), 129-134. doi:10.1353/csd.2018.0011 

 

The authors wanted to determine if self-esteem is a mediator in the relationship between 

students’ level of adjustment and the support received (either in the social arena or from their 

families). A total of 418 first-year university students participated in this study. The results 

suggested that higher levels of support received had a positive relationship with student 

adjustment. Further, the results indicated that with an increase in self-esteem from the support 

received from both family and peers, there was also an increase in students’ level of adjustment 

to the university. Implications from this study provide support for the importance of institutions 

to provide support for students, as well as for institutions to continue to discuss the importance of 

parental support for students. Programming can be geared both toward students and parents 

surrounding supports needed for college students. 

 

Lee, D. S. & Padilla, A. M. (2014). Acculturative stress and coping: Gender differences 

 among Korean and Korean American university students. Journal of College 

 Student Development, 55(3), 243-262. doi:10.1353/csd.2014.0025 
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The authors utilized a quantitative study approach and case study approach to examine the 

effects of acculturation patterns of students who identify as Korean or Korean American. This 

study aimed to answer the following research questions: (a) How do levels of acculturative stress 

compare among Korean men, Korean women, Korean American men, and Korean American 

women? (b) How do the members of the identified group cope with the stress of acculturation? 

Participants were first identified by his or her last name utilizing the school directory, then each 

eligible student was emailed and asked to participate in the study. A total of 86 participants 

completed the study, with participants being both undergraduate and graduate students. 43 total 

participants identified as Korean, and an additional 43 identified as Korean American. After the 

completion of the questionnaire, 5 students participated in follow-up interviews. The results 

suggested that Korean men experienced the highest level of acculturation stress, women 

experienced acculturation stress differently than men, and men and women experienced coping 

differently in response to the stress. Implications from this study suggest that college counselors 

should program more for Korean men on campus as the experience of Korean men depicts the 

need for more support. 

 

Ra, Y-A. (2016). Social support and acculturative stress among Korean international 

 students. Journal of College Student Development, 57(7), 885-891. 

 doi:10.1353/csd.2016.0085 

 

This study examined the relationship between acculturative stress experienced by Korean 

international students and various social support systems, with the consideration of demographic 

variables. The participants (n-164) for this study included 112 undergraduate students and 52 

graduate students who attended different universities in the United States. Data was collected 

through providing the call for participation and online survey link within online forums for 

Korean community organizations. The results indicated that Korean international students who 

are older are more likely to experience stress related to acculturation, and rates for females were 

found to be higher than males. The researcher also described that younger Korean international 

students are able to speak English more fluently, and due to this fact were likely to experience 

less acculturation stress than older students who were not as fluent in English. The only 

significant result in the examination of the correlation between supports and acculturation stress 

were the friendships/relationships with people within the United States. Here, a significant 

negative relationship was identified. All findings from this study support previous research 

conducted on the same variables and correlations between the variables. Implications from this 

study suggest that the impact of acculturation stress can provide negative outcomes both 

psychologically and interpersonally for Korean international students. Recommendations from 

this study promote universities providing programming and resources for international students 

that would promote acculturation, while also providing education on acculturation stress and the 

impact of that stress. Opportunities that allow international students to experience American 

culture should also be promoted. As students become more familiar with the American culture, 

there is the chance that acculturation stress could decrease. 

 

Terrazaz-Carrillo, E. C., Hong, J. Y., and Pace, T. M. (2014). Adjusting to new places: 

 international student adjustment and place attachment. Journal of College Student 

 Development, 55(7), 693-706. doi:10.1353/csd.2014/0070 
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This study conducted semi-structured interviews to understand international students’ attachment 

to the community in which these students were attending college. Further, this study sought to 

examine the international students’ adjustment to the American community and college 

environment. A total of seven international student completed this study, with five students 

identifying as female and five identifying as male. All participants were either a junior or senior 

in college during the time of the interview and all participants attended a college in the Midwest. 

The results suggested that students needed places to socially engage with others to foster a 

feeling of attachment. Additionally, environments that allowed students to recall and reenact 

their individual cultural traditions allowed for further connection to the culture of their current 

environment. The results also suggested that when the participants mastered the adoption of the 

culture in the United States and their local community, there was an increase in perceived 

personal growth. It is important to note that one participant identified a negative reaction to 

adjusting to the local community and reported increased feelings of isolation, limited social 

supports, and limited connection to the local community. Implications for this study suggest that 

institutions should create a space where international students can come together to reenact 

customs and rituals, while also having the opportunity to discuss their experiences and emotional 

responses to the adjustment, or lack of adjustment. This will assist students in fostering 

meaningful attachments to their new environment which will allow for international students to 

become more involved in the area, and also have a desire to remain in the community if they are 

attached to the environment. 
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THEME 1: SPECIALIZED CAMPUS POPULATIONS 

 

SUB-THEME 1C: FIRST-YEAR STUDENTS 

 

Boyraz, G., Horne, S. G., & Granda, R. (2017). Depressive symptomatology and academic 

 achievement among first-year college students: The role of effort regulation. Journal 

 of College Student Development, 58(8), 1218-1236. doi:10.1353/csd.2017.0095 

 

This study examined the impact of students’ depressive symptoms on their overall academic 

success. For the purposes of this study, the depressive symptoms discussed are the depressive 

symptoms that are present for students upon their beginning college, and academic success was 

described as overall GPA at the end of their first academic year. Two different studies were 

conducted within the sample to compare the impacts of different factors such as student’s high 

school GPA and effort regulation (student’s ability to control their attention with addressing 

uninteresting tasks). Study 1 sought to determine if effort regulation mediated the relationship 

between depressive symptoms and first year GPA for the participates (N = 138). Study 2 sought 

to examine the impact of current depressive symptoms on later effort regulation attempts for 

participants (N = 102). The results of this study suggest that the presence of depressive 

symptoms impacts a student’s academic success at the end of their first year. Depression impacts 

a student’s ability to regulate attention when faced with an uninteresting academic task. The 

results also suggested that prolonged depressive symptoms will have a reduced ability to regulate 

their efforts, which can also have an impact on the student’s depressive symptoms. Implications 

for this study suggest that universities identify students with depressive symptoms in an effort to 

help students cope with their symptoms to have an increase ability to regulate their efforts, which 

in turn yields higher academic achievement. 

 

Holt, L. J. (2014). Attitudes about help-seeking mediate the relation between parent 

 attachment and academic adjustment in first-year college students. Journal of 

 College Student Development, 55(4), 418-423. doi:10.1353/csd.2014.0039 

 

The authors conducted a quantitative study to examine the relationship between parent 

attachment and academic adjustment in first-year college students. This study also examined the 

role of attitudes regarding help-seeking, and help-seeking behaviors, as a mediator between the 

relationship between parent attachment and academic adjustment. The following hypotheses 

were explored: (a) higher levels of parental attachment would predict better academic adjustment 

while help-seeking attitudes would be a mediator for the effect, and (b) female students would 

have more positive attitudes about academic help-seeking than male students. This study was 

conducted at a small residential liberal arts institution located in the Northwest of the United 

States. All participants (n=93) were from the same institution. Data was collected through web-

based surveys which were conducted at two different times during the first-year of college, the 

beginning and end of the first semester. The survey measured parental attachment, attitudes 

about academic help-seeking, and academic adjustment. The results suggested that higher levels 

of parental attachment predicted attitudes that were more favorable toward academic help 
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seeking. Additionally, the results suggested female students had significantly more favorable 

attitudes toward academic help-seeking. Further, the results suggested that attitudes toward help-

seeking behaviors was a significant mediator between parental attachment and academic 

adjustment. Implications for this study suggest ways faculty and student affairs professionals can 

assist in educating students on help-seeking behaviors that can allow students to take action 

when it comes to academics and academic performance. Peer mentor programs can also be 

utilized to assist students in increasing positive attitudes toward help-seeking behaviors that can 

increase students’ academic adjustment.  

 

Swanbrow Becker, M. A., Schelbe, L., Romano, K. & Spinelli, C. (2017). Promoting first-

 generation college students’ mental well-being: Student perceptions of an academic 

 enrichment program. Journal of College Student Development, 58(8), 1166-1083. 

 doi:10.1353/csd.2017.0092 

 

This study examined the experiences of first-generation students who were engaged in the 

GenOne program on their campus. The researchers set out to determine if the first-generation 

student program had a positive impact on the participants overall mental health. A convenience 

sample was used to select participants (N = 25) from a large public university in the Southeast. 

Data was collected through focus groups and individual interviews. Through thematic analysis, 

the findings suggested that overall, students believed the program had a positive impact on their 

overall mental health in the following ways: (1) felt as though someone else had concern for 

them, (2) increased sense of belonging within community, (3) better stress management, (4) 

stress management, and (5) students became more resilient. The implications of this study 

suggest that campus administrators can use programs for first generation students to provide 

multiple outcomes such as a positive impact on mental health support. This demonstrates that 

students can receive mental health support through different types of programming on campus. 
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THEME 1: SPECIALIZED CAMPUS POPULATIONS 

 

SUB-THEME 1D: GLBTQ 

 

Kirsch, A. C., Conley, C. S., & Riley, T. J. (2015). Comparing psychosocial adjustment 

 across the college transition in a matched heterosexual and lesbian, gay, and 

 bisexual sample. Journal of College Student Development, 56(2), 155-169. 

 doi:10.1353/csd.2015.0017 

 

The authors examined students who identify as Lesbian, Gay, or Bisexual, (LGB) and their 

adjustment to the transition of attending college as compared to heterosexual counterparts. This 

study used a matched sample method from a larger sample, to include a sample of heterosexual 

students (n=46) and LGB students (n=46) from a midsized urban university. Research was 

conducted at the time students entered the institution and through their first year in school. The 

results suggest that students from both subsamples experienced an increase in stress as they 

transitioned to college. When compared to their heterosexual peers, participants in the LGB 

subsample identified a higher level of stress, a decrease in psychological well-being, and higher 

cognitive vulnerabilities. Results also suggested that LGB students may be at a higher risk for 

mental health concerns when transitioning to the college environment, and additional services 

that are directed to LGB students may be needed. LGB students also demonstrated a lower level 

of social well-being through the first year of college. Implications from this research suggest that 

college and university programming should be geared toward LGB students as LGB students 

transitioned to college. Further, environments that foster a safe environment for LGB students 

should be created and promoted by colleges and universities.  

 

Woodford, M. R., Weber, G., Nicolazzo, Z., Hunt, R., Kulik, A., Coleman, T. . . . Renn, K. 

 A. (2018). Depression and attempted suicide among LGBTQ college students: 

 Fostering resilience to the effects of heterosexism and cisgenderism on campus. 

 Journal of College Student Development, 59(4), 421-438. doi:10.1353/csd.2018.0040 

 

The authors examined the relationships between mental health and various issues faced by 

LGBTQ college students. The other items examined include: pride, psychological resilience, 

microaggressions, victimizations, and outness, and their specific relationship with depression and 

suicide. The participants (N = 776) of this study represented 37 states across the United States 

from various institutions. The guiding hypotheses were: (a) microaggressions and victimization 

would be positively related to depression and risk for suicide, and (b) psychological resilience, 

outness and pride would promote a decrease in depression symptoms and risk for suicide. 

Results suggest that microaggression and victimization were significantly related to symptoms of 

depression, while a significant decrease in depression symptoms was related to resilience. 

Further, resilience had a negative relationship with depression and risk for suicide. Some 

implications of this study suggest that universities continue to program toward increasing student 

resiliency. Institutions can also work to eliminate the tolerance for microaggressions and 
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victimization from the university environment to promote the mental health and wellbeing of 

members of the LGBTQ community. 
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THEME 1: SPECIALIZED CAMPUS POPULATIONS 

 

SUB-THEME 1E: GREEK LIFE STUDENTS 

 

Biddix, J. P. (2016). Moving beyond alcohol: A review of other issues associated with 

 fraternity membership with implications for practice and research. Journal of 

 College Student Development, 57(7), 793-809. doi:10.1353/csd.2016.0079 

 

This review of current literature focused on issues related to members of fraternities, and issues 

related to sex, substance use, process addictions, issues related to academics, and use of fake 

identification (ID). The results were broken down into subcategories. When examined issues 

related to sex, the results suggest that membership to a fraternity, and the behaviors related to 

membership contributed to the presence of sexual aggression and rape myths within the culture. 

Although membership in a fraternity and the presence of hypermasculine behaviors did show an 

increase in hostile attitudes, but it was not a significant difference from non-fraternity members. 

Results also suggest that although fraternity parties are deemed ‘riskier’ there is not a significant 

difference in sexual assault cases stemming from fraternity-related party than there are from 

parties that are not fraternity related. General drug use was not found to be higher for fraternity 

members, but cigarette smoking was found to be higher for fraternity members when compared 

to non-fraternity members, and it was found to have sustained use. This review also included a 

study that reviewed the incidents of hazing on one campus, and it was found that the higher level 

of hazing incidents occurred within the Greek-lettered community followed by varsity athletes. 

Implications for this study suggest that practitioners working directly with fraternity and sorority 

members can provide programming that link the university priorities and guidelines with 

fraternity and sorority values. Utilizing peer support and education is another effective approach 

to allow students the opportunity to investigate alternative health behaviors on campus. Further, 

members of the Greek-lettered community can be linked by staff members in Fraternity and 

Sorority Life to other campus programs that share similar values of those organizations. By 

linking students with other departments and offices students can explore their values and become 

more committed to the campus environment. 

 

Corprew III, C. S. and Mitchell, A. D. (2014). Keeping it frat: Exploring the interaction 

 among fraternity membership, disinhibition, and hypermasculinity on sexually 

 aggressive attitudes in college-aged males. Journal of College Student Development, 

 55(6), 548-562. doi:10.1353/csd.2014.0062 

 

This study explores the relationship between hypermasculine attitudes and sexually aggressive 

attitudes, and accounts for ways in which fraternity membership and disinhibition may mediate 

the relationship. All participants (n=217) in this study were males between the ages of 18 and 25 

from three different institutions in the southern part of the United States. From the total 

participants, 182 participants attended a predominately White institution, 28 participants attended 

a historically Black college or university (HBCU), and 7 participants attended another HBCU. 

Participants were recruited through the psychology departments, gyms, and student centers at 
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their respective institutions. Of the participants (n=217), 81 men self-identified as members of 

fraternities. In review of the results, multiple relationships were found between the variables, but 

minimal significant relationships were found. Results suggested that hypermasculine attitudes 

and disinhibition significantly predicted attitudes toward sexual aggression. It was found that for 

fraternity members, as hypermasculine attitudes increase, so do hostile attitudes towards women. 

This result was consistent for males without fraternity membership, but there were confounding 

factors that the authors contributed to this result. For non-fraternity members, results suggested 

that as disinhibition increased, hostile attitudes toward women decreased. Overall, in this study, a 

significant relationship existed between disinhibition and sexual aggression. Implications of 

these results suggest that university offices can jointly provide programming that would allow 

university men can explore their true selves and can begin to understand themselves as opposed 

to conforming to the attitudes present in their environment. Further, campus organizations and 

offices should provide programming that help men establish healthy relationships and boundaries 

with women. 
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College Counseling & Psychological Services Knowledge Base 

Annotated Bibliography:  College Student Development Literature, 2014-2018 

 

THEME 1: SPECIALIZED CAMPUS POPULATIONS 

 

SUB-THEME 1F: STUDENT ATHLETES 

 

 

Kaier, E., DeMarni Cromer, L., Johnson, M. D., Strunk, K., and Davis, J. L. (2015). 

 Perceptions of mental illness stigma: Comparisons of athletes to nonathlete peers. 

 Journal of College Student Development, 56(7), 735-739. doi:10.1353/csd.2015.0079 

  

The authors examined the relationship between perceived public stigma (PPS) of mental illness, 

and the impact this has on college athletes versus nonathlete college students. Researchers 

focused three hypotheses: (a) there would be a positive relationship between PPS and a person's’ 

individual stigma about mental illness, (b) personal stigma would be lower than PPS, and (c) 

student athletes would experience higher PPS and personal stigma regarding mental illness than 

student nonathletes. The sample for this study consisted of 304 athletes that are members of 16 

different Division I NCAA teams, and 103 nonathlete students. In order to work with students’ 

athletes, the data was collected from student athletes during practices and other team gatherings. 

Results suggested a significant relationship between PPS and persona stigma for the college 

athlete participants. When the athletes were compared to the nonathletes, athletes were found to 

have a higher level of personal stigma and PPS. For the athlete participants, there was a higher 

level of personal stigma than PPS. Implications from this study suggest that student athletes have 

struggle with the personal stigma of mental illness and PPS of mental illness may be impacted by 

the student’s status and treatment on campus. Other implications suggest that universities work 

with both the athletic department and the counseling center to collaboratively provide services to 

student athletes. A position could be created and provided for a mental health practitioner to be 

physically situated so that student athletes would have easy access to the services that student 

athletes need. 
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College Counseling & Psychological Services Knowledge Base 

Annotated Bibliography:  College Student Development Literature, 2014-2018 

 

THEME 1: SPECIALIZED CAMPUS POPULATIONS 

 

SUB-THEME 1G: STUDENTS WITH DISABILITIES 

 

 

Dong, S. & Lucas, M. S. (2014). Psychological profile of university students with different 

 types of disabilities. Journal of College Student Development, 55(5), 481-485. 

 doi:10.1353/csd.2014.044 

 

The focus of this study was to compare psychological characteristics of students with disabilities 

as they enter college. All research for this study was conducted at a large mid-Atlantic American 

university, and all participants (n=1,226) were first year students at this institution. Results were 

not consistent for students with various disabilities, yet the characteristics of the students who 

reported a psychological disability were unique. Students with psychological disabilities self-

reported lower self-esteem when compared to students with other disabilities. Additionally, the 

results suggested that students with psychological disabilities also reported lower life 

satisfaction, limited social supports, and perceived an increase in obstacles that would hinder 

these students from reaching their goals. Further, students with a psychological disability are less 

likely to utilize the disability support services to receive academic accommodations on campus 

when compared to students with other disabilities. Implications from this study suggest that 

professionals who work in either disability resource centers or counseling centers on campus 

collaborate with other offices to approach personal programming that can reach students with 

disabilities. Some programming can be geared towards specific groups for students (e.g. students 

with psychological disabilities) as each group has their own unique needs. 
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College Counseling & Psychological Services Knowledge Base 

Annotated Bibliography:  College Student Development Literature, 1999-2013 

 

THEME 2: COLLEGE STUDENT COUNSELING & MENTAL HEALTH NEEDS 

& PRESENTING CONCERNS 

 

Altaher, Y. & Runnerstrom, M. G. (2018). Psychological restoration practices among 

 college students. Journal of College Student Development, 59(2), 227-232. 

 doi:10.1353/csd.2018.0019 

 

The authors examined the restoration practices used by students while experiencing stress and 

the different types of environments were the restorative practices took place and examined the 

possibilities of pre-established restorative environments. A total of 407 undergraduate students 

from the same large public university on the west coast participated in this study, and all were 

recruited through different electronic communication platforms. The most common restorative 

factor for students experiencing stress was students socializing with friends in man-made 

environments (e.g. cafés or coffee shops). Students who viewed their activity with friends as 

being a restorative activity also reported a lower level of perceived stress after the completion of 

the activity. Students who engaged in activities deemed to be “creative” reported increased levels 

of restoration. Implications from this study suggest that campus personnel promote the use of 

leisure and other restorative activities for students that students’ find enjoyable. Universities can 

provide and promote events that are of an interest to their students. Further, campuses can 

develop spaces that can be used deliberately for restorative purposes.  

 

Bowers, J. R. & Segrin, C. (2017). Transitional instability, psychological health, and sexual 

 risk taking among college students. Journal of Student Affairs Research and Practice, 

 54(4), 400-414. doi:/10.1080/19496591.2017.13457 

 

The authors examined the impact of transitional instability, both directly and indirectly, on 

psychological stress and risk-taking sexual behaviors. This study was guided by the following 

research questions: (a) Will there be a direct effect of transitional instability on psychological 

distress? (b) Will there be an indirect impact of transitional instability on psychological distress 

as seen through increased self-doubt? (c) Will sexual risk-taking behavior be directly impacted 

by transitional instability? and (d) Will sexual risk-taking behavior be indirectly impacted by 

transitional instability through increased self-doubt? The sample totaled 402 participants and 

were gathered from a larger study that was geared toward overall adult behaviors. The results 

suggest a strong relationship between both transitional instability and psychological distress and 

transitional instability and risk-taking behaviors when there was an increased level of self-doubt. 

Student affairs professionals can provide more programming related to self-doubt and can 

provide education on ways to decrease self-doubt as a way to reduce psychological distress and 

sexual risk-taking behaviors. Another recommendation is for universities to provide support 

groups for first year students to help students manage psychological distress. 
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Cox, B. E., Dean, J. G., & Kowalski, R. (2015). Hidden trauma, quiet trauma: The 

 prominence and consequence of complicated grief among college students. Journal 

 of College Student Development, 56(3), 280-285. doi:10.1353/csd.2015.0030 

 

The authors examined the impact of grief and complicated grief on college students. Two 

different studies were used, one wherein mental services were compared between grieving and 

nongrieving students, and a second study focused on one institution and the impacts of not 

utilizing counseling services and the barriers that prevented these students from utilizing mental 

health services. Study 1 utilized pre-existing data from 28 different four-year institutions over a 

four-year time frame. Of the total participants (n=2,470), 84.6% indicated that they had not 

utilized mental health services after experiencing the loss of a family member or friend. Further, 

results indicated that students who had experienced a loss in the previous year, 17.7% of students 

sought counseling at least once, while 14.4% of students who had not suffered a loss sought 

counseling services. For Study 2, 117 participants engaged in the research and were all from a 

medium-size institution located in the Southeast, and all had reported suffering from a recent 

loss. A total of 21.4% of students self-reported “long-term” impacts on social interactions, 

academics, and psychological and physical well-being. Approximately one-fourth of the 

participants reported not being aware of the mental health services available to them, and less 

than half of the total participants could correctly identify the available resources. The results also 

indicated a few common barriers to utilizing services reported by the participants: time 

limitations (22.2%), limited belief in the benefits of services (17.9%), and limited knowledge on 

how to utilize the resources (15.4%). Implications from both studies suggest that students who 

experience grief occur more frequently than previously thought from research, and the grief 

experienced further complicated the stress already experienced as a college student. Further, 

colleges and universities need to promote resources available to students on campus. Specific 

programming can provide education to students and other university officials on signs and 

symptoms of prolonged grief, as many are not aware of the impact of prolonged grief. University 

offices and departments can also collaborate and work together to bring outreach services to 

students in need. 

 

Cox, B. E., Thompson, K., Anderson, A., Mintz, A., Locks, T., Morgan, L., …Wolz, A. 

 (2017). College experiences for students with autism spectrum disorder: Personal 

 identity, public disclosure, and institutional support. Journal of College Student 

 Development, 58(1), 71-87. doi:10.1353/csd.2017.0004 

 

This qualitative study evaluated the experiences of college students with Autism Spectrum 

Disorder (ASD), with specific focus and attention paid to the role of personal identity, public 

disclosure, and institutional support. Semi structured interviews were conducted with all nine 

participants; during the interviews, participants were asked to describe their experiences related 

to their development, their decision about public disclosure of ASD, and about their fears related 

to attending college. The findings of this study suggest that students with ASD disclosed their 

diagnosis in academic settings to obtain appropriate formal university accommodations. 

Participants disclosed their diagnosis with members of their peer group when it seemed 

necessary and needed to disclose. Participants discussed two different parts of their identity 

(internal and external), with internal identity being focused on how ASD fits into their 

established sense of identity and external identity being the ways in which students disclose and 
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share their diagnosis with others. Students shared that as a part of their internal identity, they 

were aware they had some differences from their peers. Internal and external identities often 

clashed when students would try to engage with others without disclosing their diagnosis. 

Implications from this study suggest that faculty and staff be trained to respond to students with 

various disabilities. Further, funding for counseling centers should be increased so counseling 

centers on campus can accommodate students with specific needs such as ASD, and the potential 

accompanying mental health challenges as well.  

 

Downs, A., Boucher, L. A., Campbell, D. G., & Polyakov, A. (2017). Using the WHO-5-

 being index to identify college students at risk for mental health problems. Journal 

 of College Student Development, 58(1), 113-117. doi:10.1353/csd.2017.0008 

 

This study examined the benefit of the instrument used by many physicians (World Health 

Organization Five Well-Being Index [WHO-5], is beneficial when used with college students to 

identify which students experience significant feelings of anxiety and depression. A total of 903 

undergraduate students were a part of the sample, with students from an institution Rocky 

Mountain West (n=428), and from an institution in the Pacific Northwest (n=475). Results 

suggest that the WHO-5 questionnaire could be used to accurately identify students who are 

exhibiting severe symptoms of anxiety and depression. These results suggest that this tool would 

be useful in identifying students who exhibit symptoms that place them at higher risk for other 

behaviors related to anxiety and depression. Implications of this study propose that campuses can 

use tools similar to WHO-5 to identify students who are struggling with anxiety and depression 

or who are at increased risk to suffer from anxiety and depression. Colleges and universities 

would be able to identify students who are at a higher risk and can address needs of students in a 

proactive manner rather than serving students in a reactive nature.  

 

Lang, B., Rosenberg, H., Lauritsen, K., Davis, A., & Cross, N. (2017). Psychometric 

evaluation of the Work Acceptance and Action Questionnaire for psychological flexibility 

modified for university students. Journal of College Student Development, 58(8)., 1256-1260.  

doi:10.1353/csd.2017.0097. 

 

From the clinical perspective of Acceptance and Commitment Therapy (ACT), psychological 

flexibility refer’s to an individual’s ability to maintain mindful awareness of his or her thoughts 

and emotions in the present moment while engaging in behaviors congruent with his or her 

values. This study reports on the statistical and practice evidence regarding an adaptation of one 

major measure of this construct for use with college and university students. 

 

Li, S. T., Albert, A. B. & Dwelle, D. G. (2014). Parental and peer support as predictors of 

 depression and self-esteem among college students. Journal of College Student 

 Development, 55(2), 120-138. doi:10.1353/csd.2014.0015 

 

These authors examined the ways in which peer bonds and parental bonds impacted self-esteem 

and depression as students transition to college. The following research questions were 

addressed: (a) Are parental and peer supports positively related to self-esteem? (b) Are parental 

and peer supports negatively related to depression? (c) Does peer support mediate the 

relationship between peer support and self-esteem and depression? (d) Does parental support 



Page 23 of 52 
 

predict greater peer attachment, and in turn predict psychological adjustment? All participants 

(N=197) were selected through purposeful sampling and met the following criteria: 

undergraduate students under the age of 21 and with a class status of first-year or second-year. 

The results suggested that peer support partially mediated the relationship between parental 

support and psychological adjustment. The research found that there was a difference when the 

attachment was reported by parents versus when it was reported by the students. And, research 

suggests that the mother reports and child reports of relational support was weakly correlated.  
 

Marcotte, J. & Léesque, G. (2018). Anxiety and well-being among students in a 

 psychoeducation program: The mediating role of identity. Journal of College 

 Student Development, 59(1), 90-104. doi:10.1353/csd.2018.0006 

 

In this study, researchers sought to understand the relationship between students’ wellbeing and 

anxiety, with identity mediating the relationship. This study was conducted at one university 

with three different cohorts of students serving as the participants (N = 188) for the study. The 

data was collected from a sample population within a pre-established longitudinal study. Three 

different questionnaires were utilized in this study (Questionnaire for Eudaimonic Well-Being, 

Dimensions Identity Development Scale, and Erikson Psychosocial Inventory Scale. The results 

suggested a negative relationship between students’ anxiety and sense of well-being. Results did 

indicate a positive relationship between higher levels of sense of identity and commitment to self 

and well-being. Further, higher levels of identity had a negative relationship with anxiety, and a 

positive relationship with sense of well-being. The implications of this study suggest that 

interventions that promote identity development and identification may be of importance to 

colleges and universities as this can be related to students’ anxiety levels and sense of wellbeing. 

Combined efforts to promote these interventions on campuses can have a positive impact on 

students overall. 
 

Sheline, K. T., & Rosén, L. A. (2017). Posttraumatic growth moderates suicide risk among 

 trauma exposed undergraduates. Journal of College Student Development, 58(3), 

 402-412. doi:10.1353/csd.2017.0030 

 

The authors examined the relationship between traumatic events and the following variables: 

suicidal ideation and behavior, suicidal risk, and college adjustment, with posttraumatic growth 

serving as a mediator. Utilizing questionnaires (Trauma History Survey [THS]), data was 

gathered from 557 undergraduate students. For the purpose of this study, traumatic events 

included: the death of a close loved one, death of a close friend, death of a significant other, a 

family member who has suffered from a serious medical condition, a divorce, a serious injury 

resulting from an accident where the participant or someone close to them was the victim, a 

serious medical problem, a sexual assault, a physical assault, being a victim of stalking, having 

their home damage by a natural disaster, and being the victim of a mugging or robbery. The 

results indicated that posttraumatic growth did serve as a mediator in the relationship between 

severe traumatic events and suicide risk. Results suggested students who experienced the severe 

traumatic events, and had posttraumatic growth, were less likely to experience suicide risks, and 

more likely to have a an increased level of college adjustment. Implications from this study 

propose that colleges and universities provide resources that promote posttraumatic growth and 

cognitive processing to aid in the decrease of suicide risk and to promote college adjustment. 

This is especially important for colleges and universities as college students report a higher 
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number of traumatic events than their peers of the same age group who did not attend college. 

Campuses can also facilitate programming that can helps students find a sense of belonging on 

campus as suicide research suggests that people with a higher sense of belonging have a strong 

desire to live.  
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College Counseling & Psychological Services Knowledge Base 

Annotated Bibliography:  College Student Development Literature, 2014-2018 

 

THEME 3: WELLNESS & PSYCHOLOGICAL ADJUSTMENT 

 

Burt, K. B. & Paysnick, A. A. (2014). Identity, stress, and behavioral and emotional 

 problems in undergraduates: Evidence for interaction effects. Journal of College 

 Student Development, 55(4), 368-384. doi:10.1353/csd.2014.0036 

 

This quantitative study explored an individual’s sense of identity as it mediates behavioral and 

emotional concerns and substance abuse. The authors sought to test the hypotheses: (a) Stress 

and behavioral/emotional concerns would be positively associated; (b) Identity development 

would be negatively correlated with stress and behavioral/emotional concerns, while identity 

development would be positively correlated with GPA; (c) identity development would mediate 

stress and students with higher identity development would exhibit better adjustment, and 

conversely students with lower identity development would exhibit lower adjustment. A total of 

187 undergraduate students were recruited from introductory and mid-level psychology courses 

at a mid-sized institution in located in the northwest. The results suggested that stress was 

somewhat associated with substance abuse and identity development was negatively associated 

with substance abuse. Independently, stress and identity development were somewhat negatively 

correlated. Additionally, the results suggested that GPA was positively associated with identity, 

while negatively correlated with stress. Implications of this study indicate that identity should be 

studied as a variable that can change over a period of time and interventions from student affairs 

professionals and counselors can provide interventions and link students to resources that can 

help further develop students’ sense of development. 

 

Hartman, C. L., Evans, K. E., & Anderson, D. M.  (2017). Promoting adaptive coping skills 

 and subjective well-being through credit-based leisure education courses. Journal of 

 Student Affairs Research and Practice, 54(2), 303-315. 

 doi:10.1080/19496591.2017.1331852 

 

Current mental health needs of college students, there is an important need for students to learn 

and practice health coping skills to help them cope with stressors. The authors examined the 

impact of credit-based education on coping skills and the outcomes related to overall well-being. 

This qualitative study gathered data in two ways: focus groups and interviews with individual 

participants. The participants were recruited through leadership education courses - a total of 

eight focus groups were conducted (one per class section), and a total of seven individual 

interviews were completed. The results suggested these courses allowed students to try new 

types of skills that were taught in the class to develop new coping skills that can have a positive 

impact on well-being long-term. The added pressure of the course required students to maintain 

the coping skills throughout their class. Students reported an overall decrease in stress, or at 

minimum an increase ability to manage stress, through different activities and gained a new 

appreciation for the different coping skills. Overall, students reported these courses had a 

positive impact on their ability to manage their stressors. Implications for this research calls for 



Page 26 of 52 
 

an integrated approach - for coping skills of different methods to be introduced to students 

throughout their college curriculum. By integrating these skills throughout a students’ 

educational journey, students will have different coping skill options that can be used to aid in 

managing stressors. 

 

Herts., K. L., Wallis, E., & Maslow, G. (2014). College freshman with chronic illness: A 

 comparison with health first-year students. Journal of College Student Development, 

 55(5), 475-480. doi:10.1353/csd.2014.0052 

 

The authors conducted a study explore the relationship between college students who have a 

chronic illness and loneliness. This study sought to answer the following research questions: (a) 

Do chronically ill college first-years and their healthy peers differ in health-related quality of life 

and measures of loneliness? And (b) Do college first-years use available health services and 

other resources? Research for this study was conducted at a private institution with all 

participants (n=163) having enrolled at the university only one month prior. Of the 163 

participants, 45 reported having a chronic illness, 22 of those students reported have a physical 

illness (PI), 23 reported having a mental illness (MI), and 1 reported having both a MI and PI. 

The remaining 118 participants reported not having a chronic illness (non-CI). In reference to the 

first research question, non-CI students reported lower level of loneliness than both the groups of 

PI and MI students. The results as it relates to the second research question showed that only 

15% of students with a chronic illness had a physician locally, and 17% of MI students and 13% 

of PI students had registered with the appropriate support services on campus. Implications from 

this study suggest that colleges and universities should be more aware that students with a 

chronic illness suffer from increased levels of loneliness, and universities should provide 

additional resources and programming to assist chronically ill students.  

 

Hudson-Flege, M. & Thompson M.P. (2017). Empathy and extracurricular involvement in 

 emerging adulthood: Findings from a longitudinal study of undergraduate college 

 males. Journal of College Student Development, 58(5), 674-684. 

 doi:10.1353/csd.2017.0053 

 

The authors of this study investigated the changes in empathy of college student males, and if 

there is a predictive relationship between that change and extracurricular involvement on 

campus. The guiding research questions for this study were: (a) Can empathy change for male 

college students through the course of undergraduate education? and (b) Does involvement in 

extracurricular activities predict the change in empathy for college student males? A total sample 

of 471 male participants age 18-21 completed all four waves of the data collection process. Data 

was gathered through the subscale of Perspective Taking of the Interpersonal Reactivity Index. 

Students were asked to self-report their involvement in extracurricular activities at each data 

collection point. The results suggest that male college student’s empathy is able to change during 

their college career. As a response to the second research question, the results were mixed. 

Students who had “high” participation in extracurricular activities showed positive changes in 

empathy, while students who were engaged in fraternities showed a lack of empathy growth. 

Implications of this research suggest colleges and universities to promote student involvement in 

extracurricular activities that will allow students to have exposure to new thoughts and ideas. 
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Universities should also be aware that students who are only involved in organizations that 

promote within-group development may limit empathy growth in students. 

 

Jantzer, A. M., & Cashel, M. L. (2017). Bullying victimization, college adjustment, and the 

 role of coping. Journal of College Student Development, 58(2),283-289. 

 doi:10.1353/csd.2017.0020 

 

This study examined the impact of bullying experienced during school-age timeframes and the 

student’s adjustment in college with coping serving as a moderator. This study was guided but 

the following hypotheses: (a) There is a negative relationship present between being a victim of 

bullying during primary and secondary education and college adjustment and (b) Coping 

moderates the relationship between bullying and college adjustment. All participants (n=270) in 

this study were from the same Midwestern public university and were all recruited from an 

introductory psychology course. The results indicated that an increased level of bullying was 

related to a decreased level of college adjustment. Bullying was also related to reduced 

emotional adjustment and other mental health stressors. Further, results also indicated when 

active coping skills were not used, there was a decrease in levels of adjustment. Implications 

from this study suggest student affairs professionals should think about how the bullying that 

occurred during primary and secondary education can have negative impacts on students long-

term. Knowing that adjustment can be difficult for students who have experienced bullying, 

college professionals are more prepared to address the needs of students as they transition to 

college. When student affairs professionals can accurately target assessments, resources for 

students can be targeted and can potentially provide more successful outcomes. 

 

Kilgo, C. A., Mollet, A. L., & Pascarella, E. T. (2016). The estimated effects of college 

 student involvement on psychological well-being. Journal of College Student 

 Development, 57(8), 1043-1049. doi:10.1353/csd.2016.0098 

 

Over the past 10 years, research has indicated that college students are experiencing mental 

health issues at a higher rate than before, which has been linked to a decrease in student overall 

performance. This study examined student’s involvement throughout their four-year college 

experience, and how that relates to students overall psychological health. The authors worked to 

answer the following research questions: (a) Is there an impact from the students’ involvement 

on campus with leadership positions or sports teams impact the students’ psychological well-

being at the end of their four years in college? and (b) Are the effects of student involvement 

different when considered in separate categories by type of involvement? Using data from WNS 

with three different groups of students from 46 different institutions, a sample of 4,402 students 

were included in this study. Data was collected in three stages: at the beginning of their first 

year, at the end of their first year, and at the end of their fourth year. Results from this study 

suggest that begin a Resident Assistant (RA), being involved with an intermural sport, or being 

involved at a higher level of leadership in student organizations were positive predictors of 

psychological well-being at the end of the fourth-year, with being an RA being the most 

significant predictor. The analyses identified that diversity-related experiences, and interactions 

and/or relationships with others were the two significant factors that contributed to the student’s 

psychological well-being. Implications from this study suggest that students should be 

encouraged to be involved in organizations on campus and take leadership roles when able to do 
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so. These findings can be useful for implementation of other over-all wellness goals for 

practitioners and can be used to promote and further overall intuitional initiatives for continued 

student involvement.  

 

Mahatmya, D., Thurston, M., & Lynch, M. E. (2018). Developing students’ well-being 

 through integrative, experiential learning courses. Journal of Student Affairs 

 Research and Practice, 55(3), 295-307. doi:10.1080/19496591.2018.1474756 

 

The authors focused on emotional, psychological, and social experiences of students as these 

areas are more likely to impact students’ well-being. This study was conducted at a large mid-

Atlantic university, a pilot study was conducted in 2012 and in 2014 a study was conducted with 

two different learning formats to evaluate the undergraduate student experiences, with 76 total 

participants. The results suggested that a overall integrative and holistic approach has a positive 

impact on students’ overall well-being. The study did not find any significant results for any one 

intervention but did recommend that a combined experiential and classroom approach to 

addressing learning and support will provide students with an increased sense of well-being. The 

authors did recommend further study into the role of social supports in experiential learning as 

previous research has found that social supports increase a students’ sense of well-being. The 

implications of this study suggest that a cocurricular approach at the university level can promote 

an increased sense of well-being. Further, making the cocurricular programming accessible to all 

students from various backgrounds and university standings can also allow for an increased 

sense of well-being for students. 

 

Moses, J., Bradley, G. L., & O’Callaghan, F. V.  (2016). When college students look after 

 themselves: Self-care practices and well-being. Journal of Student Affairs Research 

 and Practice, 53(3), 327-340. doi:10.1080/19496591.2016.11574 

 

The authors wanted to examine students; practice of self-care and their overall well-being. The 

questions guiding this study were: (a) Is there a relationship between self-care and well-being? 

and (b) What behaviors are and are not linked with an increase in students’ sense of well-being? 

This study was conducted at a public Australian university and a total of 206 participants 

engaged in the study. Results suggested sleep hygiene, receiving social supports, and mindful 

acceptance were the most significant self-care practices, whereas physical activity and 

mindfulness did not have significant results for self-care practices. For female participants, the 

most significant predictor of wellness was awareness. Another significant predictor of well-being 

was students’ social support. And other significant predictors of well-being was sleep hygiene 

and healthy-eating. Implications for this study support programming related to teaching and 

demonstrating self-care practices for students. The encouragement of self-care practices can lead 

to an increase in self-care and an increase in well-being. Another implication of this study is to 

include education in mindfulness and awareness in college courses to reinforce the promotion of 

student self-care. 
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THEME 4: SUBSTANCE USE 

 

 

An, B. P., Loes, C. N., & Trolian, T. L. (2017). The relation between binge drinking and 

 academic performance: Considering the mediating effects of academic involvement. 

 Journal of College Student Development, 58(4), 492-508. doi:10.1353/csd.2017.0039 

 

This study examined the impact of binge drinking on academic performance while considering 

the impact of academic involvement as a mediator. For this study, three sets of data was used the 

Wabash National Study of Liberal Arts Education (WNSLAE). The results from this study 

suggest that binge drinking does impact academic performance, but the frequency of binge 

drinking had more of an impact academic performance. Binge drinking was linked to a decrease 

in motivation for academics, which in turn impacts the academic success of the student. Further, 

there is a negative relationship between academic involvement and binge drinking at a rate of 20-

30%. The impact of academic involvement on binge drinking differed when the researchers 

controlled for gender. Academic involvement indirectly was responsible for male binge drinking 

at a rate of 41%, and a rate of 26% for females. When academic involvement was the moderating 

factor for between binge drinking and academic performance, there was no difference for males 

and females who engaged in binge drinking three times or more a week. Implications from this 

study suggest student affairs professionals work together on campuses to address alcohol 

education at an institutional, group, and individual level. Focus should remain on addressing the 

engagement in binge drinking behavior, not on just the frequency in participating in binge 

drinking behavior. Educational programming should be geared toward reducing binge drinking 

behavior for both males and females, as there is no difference in the impacts of binge drinking 

for males or females.  

 

Khaddouma, A., Shorey, R. C., Brasfield, H., Febres, J., Zapor, H., Elmquist, J., & Stuart, 

 G. L. (2016). Drinking and dating: Examining the link among relationship 

 satisfaction, hazardous drinking, and readiness-to-change in college dating 

 relationships. Journal of College Student Development, 57(1), 32-46. 

 doi:10.1353/csd.2016.0007 

 

The authors examined the relationship between dangerous drinking and readiness to change, and 

the readiness to change alcohol use and relationship satisfaction. This study focused on the 

following hypotheses: (a) alcohol use and relationship satisfaction are negatively related, (b) 

readiness to change regarding alcohol use would be positively related to relationship satisfaction 

(among those with dangerous drinking behaviors), (c) dangerous drinking and readiness to 

change would be negatively related to readiness to change in relationships (for those with low 

relationship satisfaction). The results suggested that there was a negative relationship between 

alcohol use and relationship satisfaction among participants who had dangerous drinking 

behaviors, and people with high satisfaction in their relationship would be more willing to 

change their alcohol use than individuals with a lower relationship satisfaction. The results did 

not confirm the third hypothesis that people with a lower satisfaction in their relationship would 
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be less willing to make changes with their alcohol use. Implications of this study recommend that 

universities and colleges provide relationship education and services on campuses as it has 

proven to be effective with married adults. To further promote relationship health among college 

students, more educational programming can be implemented into already established programs 

and classes to reach college students. The authors also suggest that mediated education platforms 

could be used to reach current college students. 

 

Krieger, H., Serrano, S., & Neighbors, C. (2017). The role of self-efficacy for bystander 

 helping behaviors in risky alcohol situations. Journal of College Student 

 Development, 58(3), 451-456. doi:10.1353/csd.2017.0033 

 

The authors examined the impact of self-efficacy on bystanders intervening in risky alcohol 

situations. This study was guided by the following hypotheses: (a) An increase in self-efficacy 

with prior intervention experience will be related to an increased chance of bystander 

intervention, (b) participants who have a history of intervening in alcohol situations will have a 

higher self-efficacy related to future interventions, and (c) self-efficacy would serve as a 

moderator between previous interventions and potential future interventions. Results suggested 

that self-efficacy was a moderator between previous and future interventions in an alcohol-

related risky situation. This also requires the individual to identify the situation as an emergent 

situation that would warrant an intervention. An important finding in this study is that prior 

experience in intervening in alcohol-related situations was positively related to self-efficacy in 

intervention. Implications from these findings propose that providing scenarios that allow 

students to hypothetically experience what a risky alcohol-related situation would be like so 

there is an opportunity to increase their self-efficacy and the likelihood of potential future 

intervention.  

 

Lenk, K. M., Nelson, T. F., Erickson, D. J., & Toomey, T. L. (2015). How are 2-year 

 colleges addressing student alcohol use and related problems? Journal of College 

 Student Development, 56(4), 380-385. doi:10.1353/csd.2015.0036 

 

This study investigated the services and resources available to students who attend a 2-year 

institution. Authors of this study utilized a list of 1, 413 2-year institutions that were accredited 

by the American Council on Education (ACE), and who were also listed in the 2008 College 

Handbook, which brought the sample pool to 201. Participants for this study were the highest-

ranking official on each campus, and the goal was to have one participant from each institution 

and resulted in a total of 106 participants representing 36 states. Data was gathered through an 

electronic survey that was emailed to the participant to complete. Results suggested that almost 

every participant indicated that student alcohol use presented a problem on their campus. The 

majority of the participants stated that a screening for alcohol use issues was completed 

retroactively in response to a student incident already involving alcohol. Only 12% of the 

representatives indicated that their institution offered some type of alcohol intervention program 

for students. And only 10% of participating institutions provided formal treatment for students 

who are identified as having a problem with alcohol use. Roughly 63% of the institutions did not 

require alcohol educational programming for all students. Results also indicated that there were 

varied responses as to the regulation of alcohol use on campus for students; some varied on age, 

others varied on locations on campus, required permits, and few institutions (3%) prohibited 



Page 31 of 52 
 

alcohol use altogether on campus. Implications for this study suggest proactive educational 

programming surrounding alcohol consumption, and preventative screenings to occur before 

students are found in violation of campus alcohol use policies. Further, campus policies relating 

to alcohol use should be enforced consistently on campus for the policies to have the intended 

impact. Universities can also encourage various offices on campus (e.g. student health center and 

the counseling center) to work together in programmatic and screening efforts across campus.  

 

Lewis, T. & Wahesh, E. (2017). When college students look after themselves: Self-care 

 practices and well-being. Journal of Student Affairs Research and Practice, 54(4), 

 388-399. doi:/10.1080/19496591.2017.13385 

 

Alcohol consumption on college campuses continues to pose different concerns and risks for 

college students. The authors sought to understand the differences between first generation 

college students (FGCS) and continuing generation college students (CGCS). In this study, 

drinking motives of FGCS and CGCS are examined. Authors were guided by the following 

research question: Are drinking motives and alcohol use impacted by students’ sex and 

generations status? Researchers used a convenience sample across 22 different classrooms of a 

mid-sized public institution. A total sample of 483 participants engaged in the study. Although 

different variables were compared, significant results were found for drinking as a way of coping 

and negative alcohol-related consequences. FGCS females and CGCS males were found to have 

lower levels of drinking motives for coping, whereas FGCS males and CGCS females reported 

higher levels. Additionally, FGCS females and CGCS males reported lower alcohol-related 

consequences than FGCS males and CGCS females. Further, the results suggest that the most at-

risk group of students are FGCS males as it related to drinking motives and consequences faced 

from alcohol use. Implications suggest that student affairs professionals can provide population-

specific programming for this population when utilizing educational and prevention models. 

Next, counseling services can be tailored to address the stressors that FGCS face when entering 

the college environment. 

 

Terry, D. L., Garey, L. & Carey, K. B. (2014). Where do college drinkers draw the line?: A 

 qualitative study. Journal of College Student Development, 55(1), 63-74. 

 doi:10.1353/csd.2014.0000 

 

The authors sought to understand the experiences of college students’ opinions of drinking and to 

determine when college students’ behavior transitioned from acceptable to unacceptable. 

Through qualitative methodology, the authors address two research questions: (a) to examine the 

unappealing aspects of drinking behaviors in different relationship types, and (b) to determine if 

the acceptability of drinking behaviors change by when gender is considered. Participants were 

recruited from an existing study designed to reduce risky alcohol behaviors. All participants 

(N=78) previously completed an intervention designed to address their minor alcohol policy 

violation on their campus. From this study, three major themes were identified: (a) a negative 

reaction to the lack of control present, (b) female participant’s dissatisfaction with uncontrolled 

sexual behavior by self and others, and (c) aggression induced by alcohol. Implications of this 

study suggest that college students are easily able to identify appropriate and inappropriate 

behaviors as it relates to alcohol use, there was a reoccurring theme of loss of control as related 
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to the perceptions of behaviors after alcohol consumption, and that the presence of injunctive 

norms may also be a determining factor and should be explored further. 

 

Trolian, T. L., An, B. P., & Pascarella, E. T. (2016). Are there cognitive consequences of 

 binge drinking during college? Journal of College Student Development, 57(8), 1009, 

 1026. doi:10.1353/csd.2016.0096 

 

Although there is prior research that examines the impact of binge drinking on college students 

in various ways, but limited information is present on the impact on a student’s cognitive 

thinking development. This study examined the impacts of binge drinking of student’s cognitive 

function throughout four-years of college. A total of three questions guided this study: (a) What 

are the effects of binge drinking on college student’s functioning after four years of college? (b) 

Do students with different levels of cognitive functioning at the start of college respond 

differently to binge drinking? (c) How does the frequency of a student’s binge drinking facilitate 

the relationship between binge drinking and cognitive functioning? Data for this study was 

gathered from the WNS. The WNS gathered information from three groups of students at the 

following times: early fall during their first year of college, late spring during of their first year 

of college, and in the spring of their fourth year of college. Participants in this study were from 

17 different institutions across the country. A total for 826 students completed the data collection 

process. Results suggested that students who began college with lower levels of cognitive skills 

at the beginning of college, and then participated in binge drinking behaviors during their four 

years in college, had a lower level of cognitive functioning than the other participants in the 

study. Implications of this study suggest that universities and student affairs professionals should 

continue to focus on the importance of education on the effects of binge drinking, and the 

connection between binge drinking, cognitive functioning, and overall student well-being. As 

college and university officials continue to address binge drinking, there can be positive impacts 

on overall student cognitive functioning. 
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THEME 5: MENTAL HEALTH PROGRAMMING ON CAMPUS 

 

Chiu, I. & Graham, J. A. (2017). The effect of a peer-based personal stories intervention on 

 focus of anxiety and social distance towards people with mental illness. Journal of 

 College Student Development, 58(1), 101-107. doi:10.1353/csd.2017.0006 

 

The researchers wanted to explore the impact of an established intervention group focused on 

personal stories program for students. The focused hypothesis of this study was to determine if 

the intervention group and the showing of the film Someday Melissa will have reduced anxiety 

(both toward self and outward stress) and social distance. Another hypothesis of this study was 

that the anxiety produced when thinking about interacting with someone who has a mental illness 

is grounded in self-focused anxiety rather than other-focused anxiety. A total of 46 participants 

completed this study but was not representative of the campus population with the sample being 

80% female. The research was conducted at a medium-size liberal arts school. Results suggested 

that after the completion of the intervention group, there was less intergroup anxiety, and less 

social distant present. Additionally, the film alone resulted in enough of a decrease in anxiety 

and social distance as the group discussion format intervention. The major findings of the study 

show that other-focused anxiety is a partial predictor of social distance, and self-focused anxiety 

is not a predictor of social distance. The implications of these findings suggest campuses can 

provide educational programming on the way emotional reactions toward a stigmatized group 

can impact not only the individuals but the campus community as well. Other programming on 

anxiety and anti-stigma campaigns can benefit the campus community as a whole. 

 

MacMahon, S., Postmus, J. L., Warrener, C. & Koenick, R. A. (2014). Utilizing peer 

 education theater for the primary prevention of sexual violence on college campuses. 

 Journal of College Student Development, 55(1), 78-85. doi:10.1353/csd.2014.0001 

 

The authors examined the use of peer education theater which was grounded in theories of 

diffusion of innovation and entertainment education to answer two research questions: (a) Does 

attending SCREAM Theater result in significant changes in rape myth acceptance and bystander 

attitudes? And (b) Are the changes in the rape myth acceptance and attitudes by bystanders’ 

attitudes were consistent among different demographic variables? This study was conducted at a 

large public university in the Northeast. This study was designed using a pre- and post-test 

design with the pre-test administered before the participant population observed the SCREAM 

Theater presentation at the participants’ New Student Orientation, and the post-test was 

administered through an online medium. Of the original 3,000 pre-test participants, a total of 693 

students completed both the pre- and post-test components, resulting in a total participant 

population of 643. The results showed that after the participants attended the SCREAM Theater 

production, a decrease in the participant’s rape myth acceptance, and an increase in positive 

attitudes and the likelihood that they would intervene. It was also determined that the changes in 

rape myth acceptance and bystander attitudes did not vary over different demographic groups. 

The implications of this study describe the benefits of including peer education to address the 

prevention of sexual violence on college campuses. 
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Massey, J., Brooks, M., & Burrow, J. (2014). Evaluating the effectiveness of mental health 

 first aid training among student affairs staff at a Canadian university. Journal of 

 Student Affairs Research and Practice, 51(3), 323-336. doi:10.1515/jsarp-2014-0032 

 

The authors wanted to examine the impact of mental health first aid training for student affairs 

professionals. This study was conducted at a large, research intensive, midsized university in 

Ontario. The research was guided by the following questions: (a) Did the training result in an 

increased knowledge about mental health issues? (b) Did participants become more aware of 

issues related to mental health? (c) Did the training result in an increase in self-confidence to 

recognize and identify mental health concerns? A total of 215 participants were included in this 

study, and all completed the questionnaire online. Of the initial 215, 26 participants also engaged 

in pre-interview and post-interview for the related training. The results suggested that 

professionals with both limited and continued experiences with mental health issues had an 

increase in their knowledge of mental health issues. Participants also became more aware and 

sensitive to the experiences of individuals with mental illness and resulted in an increased ability 

to recognize and want to assist in areas with mental illness. The implications of this research 

suggest that all student affairs professionals should receive mental health first aid training as it 

can increase the chances that a student in need with be referred to the appropriate resources. 

Students who can be identified early as having a mental health concern, or a potential mental 

health concern, have an increased chance of academic success. 

 

Michaels, P. J., Corrigan, P. W., Kanodia, N., Buchholz, B., & Abelson, S. (2015). Mental 

 health priorities: Stigma elimination and community advocacy in college settings. 

 Journal of College Student Development, 56(8), 872-875. doi:10.1353/csd.2015.0088 

 

A study was conducted to evaluate the mental illness advocacy efforts of Active Minds (AM), an 

organization that works with campus chapters to promote advocacy. Through quantitative 

methods, a total of 46 participants engaged in the study to evaluate if the organizations 

prioritized help-seeking advocacy as much as mental illness stigma on campuses. The results 

suggest that the student organizations promote efforts that directly benefit individuals who suffer 

from a mental illness more than the stigma reduction on campus. Implications from this study 

suggest that campus partners can focus more on promoting student well-being. 

 

Swanbrow Becker , M. A. & Drum, D. J. (2015). The influence of suicide prevention 

 gatekeeper training on resident assistants’ mental health. Journal of Student Affairs 

 Research and Practice, 52(1), 446-458. doi:10.080//19496591.2015.99605 

 

The authors examined the impact of a suicide prevention training program on resident assistants 

(RAs). The program was developed and implemented by the University of Texas at Austin 

Counseling and Mental Health Center. Participants (N = 99) completed pre- and post-training 

questionnaires, as well as a questionnaire to evaluate the experiences of RAs during the training. 

Results indicate the RAs also experience suicidal ideation and at a rate similar to their college 

peers, but RAs are less likely to report those experiences. RAs are just as vulnerable to the same 

stresses as their undergraduate peers. The majority of RAs (over half) knew someone that 

attempted suicide in their lifetime. Of the many situations that RAs face in their role, addressing 

suicidal students is the most stressful. It is important to note that although RAs may experience 
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triggering events when addressing suicidal students, it does not impact their ability to cope with 

the experiences long-term. Implications from this study suggest that RAs that complete the 

gatekeeper training are likely able to address the concern earlier and reach out to the appropriate 

mental health provider/services on campus. 

 

Wachter Morris, C. A., Taub, D. J., Servaty-Seib, H. L., Lee, J.Y., Miles, N., Weden, D., & 

 Prieto-Welch, S. L. (2015). Expanding capacity for suicide prevention: The ALIVE 

 @ Purdue train-the-trainers program. Journal of College Student Development, 

 56(8), 861-866. doi:10.1353/csd.2015.0084 

 

The authors of this study utilized counseling graduate students to provide suicide prevention and 

awareness training to Resident Assistants on campus who were not able to be trained by the 

campus counseling center. This study utilized the concept of training more trainers to provide the 

education and training to the needed “gatekeepers” on campus. Researchers focused on the 

following research questions: (a) Do the participants in the study gain the knowledge necessary 

through the training? (b) Does the knowledge predict the participants crisis communication after 

the completion of training? A total of 12 participants engaged in this study. Data was collected 

via a pre- and post-test method. The results of the study suggest that although knowledge-related 

assessments were not impacted by the training, there was a significant impact on their 

communication skills during a crisis. The results also suggest that skills were not predicted by 

knowledge. The implications of this study suggest that universities can use the method to provide 

the appropriate training and services where needed, and the students trained will also get the 

ability to develop their skills and abilities further. 
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THEME 6: COLLEGE ADJUSTMENT & ACADEMIC SUCCESS 

 

Conway, B., Hammermeister, J., Briggs, L., Young, J., & Flynn, C. (2016). An alternative 

 path for academic success: Evaluating the role of mental skills in an English 

 composition course. Journal of College Student Development, 57(3), 321-325. 

 doi:10.1353/csd.2016.0040 

 

The authors examined the relationship between academic habits and experiences and mental skill 

knowledge for college students. A sample of 322 participants who were enrolled in freshman-

level English composition course at a public midsize institution located in the Pacific Northwest. 

The participants were categorized into a high metal skill knowledge and use group (n=159), and 

low mental skill knowledge and use (n=163). Results suggested that students with high mental 

skills likely have a relationship between educational factors such as goal setting, focus, 

confidence, and a higher development of resilience. Students in the higher skill group also scored 

higher on the Grant and Franklin academic self-efficacy assessment and suggest a correlation 

between the two variables. Further, students in the high skill group also scored higher in the 

academic category. Implications for this study suggest that universities and colleges can provide 

more education on mental skill building as this could have long-term educational and academic 

benefits for students. 

 

Hensley, L. C. & Cutshall, J. L. (2018). Procrastination and college: Students’ Readiness 

 and resistance for change. Journal of College Student Development, 59(4), 498-504. 

 doi:10.1353/csd.2018.0047 

 

The authors sought to understand the different environmental factors that either increased or 

prevented college students’ procrastination while focusing on what is necessary to either change 

those behaviors or prevent the change in behavior. This study was conducted at a large 

midwestern university with a total of 303 undergraduate students. All participants previously 

completed a skills course at the university level, and the data was collected through a self-

assessment questionnaire focused on procrastination habits. The results indicated that for 

students to change their behaviors, the following conditions needed to be made: taking 

responsibility for the change, recognition of personal negative and positive outcomes from the 

change, allowing themselves the time to enact the change, and taking action toward the change. 

The following was found to be inhibitors to change: when the behaviors are identified as 

occurring in a response to outside situations (e.g. a certain course), feeling paralyzed by internal 

pressures to enact change, lack of belief in the ability to make the change occur, and lack of 

making action out of what was learned in the course. Implications from these results suggest that 

encouraging students to take the knowledge learned in the classroom and relating it to self will 

have a longer impact on the potential for change to occur. University administrators can utilize 

this information to tailor presentations or programs to ask students to apply the information to 

self as opposed to providing just helpful tools and suggestions to students.  
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Posselt, J. R., & Lipson, S. K. (2016). Competition, anxiety, and depression in the college 

 classroom: Variations by student identity and field of study. Journal of College 

 Student Development,57(8), 973-989. doi:10.1353/csd.2016.0094 

 

Authors of this study examined the relationship between the perception of academic competition 

on campus and anxiety/depression. Data for this study was collected from 40,350 undergraduate 

students who attended 70 difference institutions. Results from this study suggest a positive 

relationship between the perception of academic competition and the presence of both anxiety 

and depression. This result was more significant within marginalized participants and students 

who have historically been underrepresented in post-secondary education. Although this result 

was consistent across different subpopulations within the participants sample, there was some 

variance noted within those different subpopulations. Further findings suggest that students who 

suffer from discrimination on campus, and who have a weaker peer support group, have 

increased levels of anxiety and depression. Students of subpopulations where examined further 

on the presence of anxiety and depression, and students who self-identified as queer have a 

higher chance of experiencing both anxiety and depression when there is the perception of a 

more competitive academic environment. Implications from this study propose creating 

environments that promote and foster strong peer relationships between students as the findings 

suggest a positive relationship between peer relationships and anxiety/depression. As the major 

finding of this study reported when there is a significant presence of academic competition, there 

is an increased risk of anxiety and depression. While campuses cannot eliminate academic 

competitions, the university can change the way it approaches the competition. 

 

Schwitzer, A. Moss, C. B., Pribesh, S. L., St. John, D. J., Burnett, D. D., Thompson, L. H., 

 & Foss, J. J. (2018). Students with mental health needs: College counseling 

 experiences and academic success. Journal of College Student Development, 59(1), 3-

 20. doi:10.1353/csd.2018.0001 

 

This study investigated college students’ experiences in college counseling centers while also 

examining the relationship between academic success and those counseling outcomes. This study 

was guided by four research questions: (a) Is there a relationship between students’ GPA and/or 

graduation rate and the number of counseling sessions attended? (b) Is there a relationship 

between GPA and the total times the student returned to counseling? (c) Is there a relationship 

between a completed treatment plan and GPA? and (d) Is there an improvement in overall 

functioning as well as an improvement in GPA as a result of attending the counseling sessions? 

This study was conducted at one institution, and a total sample of 871 participants. Overall, the 

results suggested that students who engaged in counseling services until mutual termination was 

determined (between the counselor and the student/client) were more likely to have a higher 

GPA than their peers who did not complete the counseling services. A student’s level of 

functioning prior to engaging in counseling services, and the student’s GPA prior to beginning 

counseling services, were predictors of the students’ academic success after the engaging in any 

counseling services. This study also suggests a positive relationship between the amount of 

counseling center sessions academic success, as well as a positive relationship between the 

completion of treatment with a student’s overall GPA. Implications of this study suggest that 

colleges and universities work to identify students who are at risk for mental health concerns 

and/or at risk academically as early as possible, and for those students to be referred to 
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counseling centers for support and services as soon as possible. Further implications suggest that 

for a student to complete the referral process to the counseling center, it is important for higher 

education professionals to provide encouragement for the services, as many students will feel 

social pressure from the stigma of mental health services and will not follow-through on the 

referral. Academic success coaches, academic advisors, and other academic personnel should 

also discuss the potential academic benefits from engaging in counseling services. Counseling 

center professionals should keep in mind the academic benefits of the successful completion of 

services, and work with students to eliminate barriers to treatment completion. 

 

Sun, J., Hagedorn, L. S., & Zhang Y. L. (2016). Homesickness at college: Its impact on 

 academic performance and retention. Journal of College Student Development, 57(8), 

 943-957. doi:10.1353/csd.2016.0092 

 

The authors examined the relationship between homesickness, students’ academic performance, 

and student retention. This relationship was evaluated with a focus on the following research 

questions: (a) For first year students, what factors predict homesickness? (b) How does 

homesickness impact academic performance? and (c) How does homesickness impact student 

retention? Data for this study was obtained through the MAP-Works survey at a large land-grant 

institution it the Midwest. The sample size in this study was 10,217, and all participants were 

first year students. Results suggest they highest predictors of homesickness remains gender, 

residence, and parents’ highest degree. A notable finding that was not previously discussed in the 

literature, is the impact of the student’s parents’ education. Students with college educated 

parents were less likely to experience homesickness. The prior knowledge of college provided to 

these students may allow students to be more prepared for college life and may receive a 

different type of support from their parents. Further, students with a higher sense of belonging 

reported a lower level of homesickness. Results also suggested that residence (in-state versus 

out-of-state attendance) and student sense of belonging where the highest predictors of student 

retention. Students who live within the state in which they are attending college are more likely 

to retain from their first year to their second year of college. Students who feel a sense of 

belonging are also more likely to be retained. Implications from this study suggest offering 

education on homesickness and explain that the presence of homesickness is a part of the college 

experience and it decreases across time. Other suggestions include providing social connections 

for students to begin connecting with each other prior to the first day of classes to foster a sense 

of belonging. Campus communities that are inclusive and promote interactions within the larger 

community as well. Students should be educated on the available resources on campus and how 

to utilize those resources.  
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THEME 7: EATING DISORDERS 

 

Han, S. & Lee, S. (2017). College student binge eating: Attachment, psychological needs 

 satisfaction, and emotion regulation. Journal of College Student Development, 58(7), 

 1074-1086. doi:10.1353/csd.2017.0084 

 

These authors examined the relationship between college student binge eating behaviors and 

attachment, psychological needs, satisfaction, and emotional regulation. The purpose of this 

study was not to establish a causal relationship, but rather to examine the relationship between 

the different factors. The hypothesis that drove this study was that emotional regulation and 

psychological needs would mediate the relationship between binge eating and attachment, 

whereas psychological needs would serve as the mediator between emotional regulation and 

binge eating. A total of 820 students (253 male, 562 female) from a university in the Midwest 

participated in this study. The results indicated that psychological needs did mediate the 

relationship between emotional regulation and binge eating behaviors, and emotional regulation 

mediated the relationship between psychological needs and binge eating behaviors. Implications 

from this study suggest that universities can provide programming to incoming and new students 

that educate on how the transition to college can trigger unhealthy behaviors such as binge eating 

behaviors. Further, student affairs professionals can work with other professionals on campus to 

work with students on addressing attachment needs through educational programming. 

Additionally, counselors can provide groups for students to develop healthy emotional regulation 

behaviors. 

 

Han, S. & Pistole, M. C. (2014). College student binge eating: Insecure attachment and 

 emotional regulation. Journal of College Student Development, 55(1), 16-29. 

 doi:10.1353/csd.2014.0004 

 

The authors examine the relationship between college students who have completed 

developmental tasks less effectively and binge eating behaviors, with emotional attachment 

insecurity as the mediator of the relationship to address two hypotheses: (a) Attachment 

insecurity and binge eating will be positively related, and (b) Attachment insecurity and binge 

eating relatedness will be mediated by maladaptive emotional regulation. This quantitative study 

was complete by recruiting students via email through the university registrar and included the 

potential for an incentive for participation. Total participants (N=381) comprised of both 

graduate and undergraduate students attending a large Midwestern University. Results indicated 

that insecure attachment, emotional regulation, and binge eating are all positively related. 

Attachment insecurity was found to be predictive of binge eating behaviors, and maladaptive 

emotional regulation brokers attachment insecurity predicting binge eating behaviors. 

Implications for the findings in this study include counselors’ ability to tailor interventions for 

students with binge eating disorders with the consideration of the student’s attachment security 

level. 
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Lydecker, J. A., Palmberg, A. A., Vatalaro Hill, K., & Mazzeo, S. E. (2015). Young adults’ 

 food selection patterns: relations with binge eating and restraint. Journal of College 

 Student Development, 56(5), 493-498. doi:10.1353/csd.2015.0051 

 

The researchers sought to examine the relationship between binge eating patterns and food 

selection for college students. Specifically, the researchers wanted to examine the food decisions 

of college students when eating in response to an emotion. Data was collected in two phases; the 

first phase included 500 participants who completed a online surveys and received course credit 

for their participation, and the second phase included 283 volunteers who completed a survey in 

a class utilizing an audience survey response systems. Results suggested that students who 

supported disordered eating behaviors were more likely to engage in those behaviors when 

experiencing an emotion (e.g. sadness, depression, frustration, or stress) than students who did 

not support disordered eating behaviors. Students who identified as having less inhibited eating 

behaviors were more likely to search out food from an off-campus location when experiencing 

triggering emotions. Students who engaged in disordered eating behaviors would often purchase 

food in larger quantities when experiencing the triggering emotion. Implications of this study 

suggest that universities work with students to provide education in patterns of food selection as 

to assist students in identifying their own eating behaviors. Universities can also work with 

dining halls to regulate portion control for food as to not allow students to have unlimited 

servings of food. Dining plans that allow students to utilize it’s funds for off-campus food 

options could be eliminated, which would require students to use their own funds for off campus 

food sources which would potentially change the way students view the off-campus food 

options. 
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THEME 8: PROFESSIONAL ISSUES & TRENDS 

 

Adams, S., Hazelwood, S., & Hayden, B. (2014). Student affairs case management: Merging 

 social work theory with student affairs practice. Journal of Student Affairs Research 

 and Practice, 51(4), 446-458. doi:10.1515/jsarp-2014-0044 

 

The authors establish the need for a merger of a mental model for case management with student 

affairs standards to provide an approach for case management within the realm of student affairs. 

Case management in higher education is a relatively new concept that emerged after the tragedy 

at Virginia Tech in 2007. The need for student affairs professionals to provide these services for 

students who are experiencing a crisis was present but without a guiding model. The following 

stages are proposed: assessment of the student and/or client, advocacy for the student, 

empowerment of the student, following-up with the student after the initial intervention, and then 

the resolution of the crisis. This model can not only be applied in Dean of Students offices and 

counseling centers, but also to other student affairs offices to reach an early intervention for 

students in need. 

 

Mayhew, M. J., Selznick, B. S., Lo, M. A., & Vassallo, S. J. (2016). Take it personally: 

 Incorporating personality traits as input covariates in college impact research. 

 Journal of College Student Development, 57(7), 880-885. doi:10.1353/csd.2016.0084 

 

The authors describe the way personality traits and characteristics can be used to describe and 

explain student outcomes in educational research. Researchers identified five different traits that 

are the most salient across different cultural groups: extraversion, openness, agreeableness, 

neuroticism and emotional stability, and conscientiousness. Three samples were used for this 

study into the relationship between personality traits and related college experiences. The first 

sample consisted of 3,700 college seniors across four different research universities. The second 

sample consisted of 375 American college business students. And the third sample included 211 

German students, all whom were on the business-track program. The results suggest that the 

inclusion of the personality traits further describe and explain the outcomes in the study with in 

samples located with the United States and within the international sample. Implications of these 

findings suggest that personality can be included when examining the theoretical approaches as a 

way to further explain results and outcomes.  

 

Reynolds, A. L. & Altabef, D. (2015). Addressing helping competencies in student affairs: 

 Analysis of helping skills course syllabi. Journal of Student Affairs Research and 

 Practice, 52(2), 220-231. doi:10.1080/19496591.2015.101826 

 

Helping skills are often taught in student affairs and higher education to help student affairs 

practitioners meet the various needs of today’s college students. Competencies are established to 

evaluate the level of need for a student and to make appropriate referrals to help students get the 

assistance that is needed. This study examined the helping competencies addressed in course 

syllabi and if they matched with what experts in the field reported student affairs students 
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needing to know to help their future students. A total of 16 programs in different regions of the 

United States provided copies of their syllabi for this study. The results suggested that programs 

that were connected or housed within counseling departments were more likely to have courses 

focused on helping skills. The skill experts described as being most important for students to 

know (e.g. listening and other counseling microskills) were found in all of the syllabi in the 

study. Experts next cited that crisis intervention and management was the next most important 

skill, yet only a minimal number of syllabi included this skill. The following skills were cited by 

experts as being important for students to know, yet they were minimally included in course 

syllabi: mentoring, supervision, suicidality, other mental health issues, and eating disorders. The 

results suggest that the most common skills taught in the courses were counseling microskills, 

self-exploration/development, and multicultural awareness. With the growing needs of college 

counseling students, student affairs professionals who are equipped with helping skills will be 

better suited to identify student concerns and either provide the assistance needed or refer 

students to the appropriate campus or community partner. 
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THEME 9: DATING & RELATIONSHIP VIOLENCE 

 

Brown, K. R., Vallejo Peña, E., & Rankin, S. (2017). Unwanted sexual contact: Students 

 with autism and other disabilities at greater risk. Journal of College Student 

 Development, 58(5), 771-776. doi:10.1353/csd.2017.0059 

 

The authors in this group sought to examine the presence of unwanted sexual contact 

experienced by students who identify as having an autism spectrum disorder (ASD) when 

compared to two other groups of students: (a) college students who identify as having another 

disability other than ASD, and (b) college students who do not have a disability. The data for this 

study was gather from a study including 9 public 4-year universities, with a total of 34,879 

participants. The data was initially collected from a college climate survey that was conducted in 

2012. The results suggested that students with disabilities are more likely to experience 

unwanted sexual advances and sexual contact than their peers without disabilities. Further, 

students in this study who identify their gender is women or non-gender binary are at a higher 

risk for unwanted sexual contact than students with other gender identifications. Implications 

from these findings suggest that university practitioners should design sexual education 

programs specifically for students who identify as having an ASD, as these students are at higher 

risk for unwanted sexual contact. Other implications are that these programs should be designed 

with the needs of students of ASD in mind (e.g. concrete examples, frequent breaks) while also 

being aware of gender-specific needs. 

 

Myers, R. K., Nelson, D. B., & Forke, C. M. (2016). Occurrence of stalking victimization 

 among female and male undergraduate students. Journal of College Student 

 Development, 57(2), 213-218. doi:10.1353/csd.2016.0015 

 

This study examined the occurrence of stalking, physical, sexual, and emotional violence over 

the past six months on campus. Participants were provided with an anonymous survey to collect 

data. The participants (n=910) were from three different urban colleges in Philadelphia, 

Pennsylvania. Results suggested that stalking occurred the most frequently for participants, and 

most of the offenders were not intimate partners. The results also suggested that stalking occurs 

at a more frequent rate for college students than previously believed. This is important for 

colleges and universities as stalking is now required to be reported under the Clery Act. College 

and university officials, counselors, and practitioners need to include more educational 

programming on stalking for the campus community. There are available resources that may be 

under-utilized if students are not aware of them and are unsure as to how to utilize those 

resources. Although previously not previously considered a form of violence, practitioners need 

to reconsider the types of violence a college student can experience, and further, the negative 

impacts of that violence for victims. Additionally, being a victim of stalking can result in poor 

physical health and mental health outcomes. Collaborative efforts can further education and 

allow students to interact with multiple resources at one time.  
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THEME 10: FAMILY OF ORIGIN INFLUENCES & ISSUES 

 

Love, K. L. & Thomas, D. M. (2014). Parenting styles and adjustment outcomes among 

 college students. Journal of College Student Development, 55(2), 139-150. 

 doi:10.1353/csd.2014.0013 

 

This qualitative study sought to explore the relationship between parenting styles, overall well-

being and adjustment outcomes for college students. The following hypotheses were examined: 

(a) There is a significant relationship between parenting styles, parenting styles, emotional well-

being, self-esteem, and overall academic adjustment, (b) Parenting styles would predict students’ 

self-esteem and emotional well-being, and (c) Self-esteem and emotional well-being would 

predict students’ academic adjustment. All participants (N=315) were either from the same 

community college which was identified as a predominantly White university and from two 

separate historically Black universities from different university class standings (e.g. freshman, 

sophomore, junior, and senior). Participants were recruited from different departments from 

within the university and faculty members allowed recruitment to occur from within their 

classes. The results suggested a relationship between the identified variables, parenting practices 

are related to self-esteem, well-being, and early childhood adjustment. The results also suggested 

that certain parenting styles can be predictive of self-esteem and emotional well-being. The 

implications of this study suggest that the newest generation of college students are presenting 

with adjustment issues that are not consistent with the years of students who previously attended 

college. 
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THEME 11: SOCIAL MEDIA: COLLEGE COUNSELING IMPLICATIONS 

 

Bauman, S. & asare, A. (2015). Cyber aggression among college students: Demographic 

 differences, predictors of distress, and the role of the university. Journal of College 

 Student Development, 56(4), 317-330. doi:10.1353/csd.2015.0039 

 

The authors of this study examined the presence of cyber aggression on a college campus, and to 

learn from undergraduate students about their perception of the role the university plays in 

addressing cyber aggression. Further, the authors wanted to also determine what factors would 

predict, if any, the potential for distress when someone is a victim of cyber aggression. A total of 

1,078 participants who were all undergraduate students from the same large public university in 

the southwest. The sample was weighted and was established to be representative of the host 

institution. The results suggest that the platform of type of mediated communication had the 

strong prediction for the level of distress experienced by a student. Although not completely 

founded in by the results, the researched identify that the largest platforms with the largest 

audiences caused the most distress for victims. Anonymity also played a large role in the impact 

of distress because the victim was not able to address the aggressor. Another noted result is that 

freshman students were less likely to experience the anonymous cyber aggression when 

compared to other students in different class standings. Further, Students who identified as 

members of Greek-lettered organizations reported a higher level of distress when they were 

victims of cyber aggression as it could threaten their position within their respective 

organizations. Implications from this study suggest that students have a desire for the university 

to take an active role in addressing the presence of cyber aggression. Universities can develop, 

implement, and enforce a policy that addresses cyber aggression. As victims of cyber aggression, 

students are more likely to develop other maladaptive coping behaviors that can lead to further 

harm. 
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