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Invitation from ACCA President 2008-2009 

THE AMERICAN COLLEGE COUNSELING ASSOCIATION ANNOUNCES OUR FIFTH 
NATIONAL CONFERENCE ɀ October 6-9, 2010 

ñACCA: The Gateway to Excellence  

in College Counselingò 
The conference will feature:   

¶ Nationally Recognized Keynote Speaker: Brett A. Sokolow, J.D. 

¶ Pre-Conference workshops, including: 
o The Role of Counselors in Campus Threat Assessment  

¶ Practical educational sessions to support your professional growth  

¶ Community college practitioner sessions 

¶ Career Connections ï An informal but formal job networking event for graduate students 

¶ Continuing education that is relevant to the practicing college counselor and   psychologist -- with 
CEU credits  

¶ Opportunities to gather with fellow professionals for learning and networking  

¶ A relaxed atmosphere for learning and recreating 

¶ Fine food and entertainment  

It is the goal of the ACCA to support all college counselors who work in college counseling settings by 
offering quality opportunities for development, growth, education, and networking.  ACCA is the home of 
college counselors who hail from multiple training traditions; training diversity is our strength!    

This convention is your chance to partake in the benefits that ACCA provides. It is also your chance to 
share with your colleagues the programs, information, and education that you have acquired in your 
career. Enclosed with this letter is the call for programs. We are seeking programs that are practical and 
relevant to the practice of college counseling at all levels of higher education.  In particular we are 
seeking proposals in career counseling, personal counseling, as well as from community college/two-year 
educational settings. Please consider this your invitation to attend the conference and share your 
knowledge with others in the field.  

Should you receive more than one of these invitations, please share it with friends and colleagues, post it 
in your department, and share it with those persons responsible for educating future college counselors.   
This is your conference, focused specifically on the needs of the profession of College Counseling, 
designed to help you be the best professional you can be!  

Sincerely,  
 
Kevin Gaw, PhD                                                                                                                         
ACCA President, 2008-2009 
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AOD Collaboration Enhances Counseling Center and Counselor Education Training 
Program  

 
Gerard A. Love, Ed.D 
Associate Professor 

Addiction Specialization Coordinator 
Department of Counseling & 

Development 
Slippery Rock University 

 
 

A university counseling center 
director took a proactive step when inviting faculty from the graduate level counseling department to 
serve on an AOD advisory/planning committee.  The committee was charged with the mission to 
evaluate an existing chemical health education program designed to serve students with various 
infractions ƻŦ ǘƘŜ ǳƴƛǾŜǊǎƛǘȅΩǎ ŀƭŎƻƘƻƭκŘǊǳƎ ǇƻƭƛŎȅΣ such as underage consumption, public intoxication, 
and driving under the influence.  The existing chemical health education program, staffed by an external 
AOD specialist, served its purpose well. When the counseling center director relayed that she was open 
to creative revisions of the existing program that would reflect best practices, the counseling 
department faculty seized the opportunity.  Assisted by a graduate student from the Master of Arts in 
Community Counseling Addiction specialization, a review of college/university AOD programs from 
across the nation was conducted. The AOD Collaboration proposed by the counseling program faculty 
included significant involvement of pre-fieldwork graduate students from the addiction specialization. 
The proposed collaboration was approved and is described below in stages of involvement/contact that 
participants would experience. 
Stage One:  
Students with AOD violations (student/client) are referred to university counseling center by office of 
judicial affairs. Students without judicial notification may self refer to the program. Following the 
payment of a $35.00 processing fee, student/clients are scheduled for two appointments: an intake 
assessment and feedback session.  
Stage Two: 
Student/client meets with a graduate level addiction counselor in training (AOD Intern) to complete 
necessary paperwork, a brief intake interview, and a standardized substance abuse screening inventory. 
This first appointment typically lasts about one hour. 
Stage Three:  
!h5 LƴǘŜǊƴ ŘǊŀŦǘǎ ŀ ŎƻƴŎŜǇǘǳŀƭƛȊŀǘƛƻƴ ƻŦ ǘƘŜ ŎƭƛŜƴǘΩǎ ƛǎǎǳŜǎ ǳǎƛƴƎ ŀ ǎǘŀƴŘŀǊŘ ǇǊƻƎǊŜǎǎ ƴƻǘŀǘƛƻƴ ŦƻǊƳŀǘΣ 
scores the standardized substance abuse screening inventory, and makes a recommendation for 
required AOD program participation level using a policy decision tree. Supervision and consultation by 
counseling program faculty is provided. 

ά²ƻǊƪƛƴƎ Ƨƻƛƴǘƭȅ ǿƛǘƘ ƻǘƘŜǊǎ ƻƴ ŀ Ƴǳǘǳŀƭƭȅ ōŜƴŜŦƛŎƛŀƭ 
ƛƴǘŜƭƭŜŎǘǳŀƭ ŜƴŘŜŀǾƻǊέ ŎŀǇǘǳǊŜǎ ǘƘŜ essence of the 
definition of a collaboration. The AOD (Alcohol and 
Other Drug) Collaboration described here serves as a 
benchmark for successful partnerships between an 
academic unit, its graduate level counselors in training, 
and a university counseling center.  
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Stage Four: 
AOD Intern meets with student/client for second appƻƛƴǘƳŜƴǘ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ άŦŜŜŘōŀŎƪ ǎŜǎǎƛƻƴέΦ  ¢Ƙƛǎ 
appointment typically follows the first appointment by two to four days so the AOD Intern has access to 
counseling program faculty for case review prior to feedback.  Results of AOD screening measure, 
interview, and required AOD program participation level are shared with student/client. 
wŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŀǊŜ ōŀǎŜŘ ǳǇƻƴ ǎŎƻǊŜ ƻƴ ǎǳōǎǘŀƴŎŜ ŀōǳǎŜ ƛƴǾŜƴǘƻǊȅΣ ǎǘǳŘŜƴǘκŎƭƛŜƴǘΩǎ ǊŜǇƻǊǘŜŘ !h5 
history, and impressions from intake assessment.  Student/Clients with a low probability for substance 
dependence are referred to a two hour education group. Student/Clients with a high probability of 
continued abuse/dependence are referred to group education and individual counseling with counseling 
center intern or counseling center staff with expertise in AOD. A small percentage of student/clients are 
referred to in-patient or intensive outpatient treatment at a local facility.  Referrals to a campus 
!ƭŎƻƘƻƭƛŎǎ !ƴƻƴȅƳƻǳǎκbŀǊŎƻǘƛŎǎ !ƴƻƴȅƳƻǳǎ ƳŜŜǘƛƴƎ ŀǊŜ ƳŀŘŜ ŦƻǊ ǎǘǳŘŜƴǘκŎƭƛŜƴǘΩǎ identified as high 
risk or dependent. Informal referrals to counseling center generalists for other issues are likewise made. 
Stage Five: 
{ǘǳŘŜƴǘκ/ƭƛŜƴǘΩǎ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǊŜǉǳƛǊŜŘ !h5 ǇǊƻƎǊŀƳƳƛƴƎ όŀƴŘ ƘƻǇŜŦǳƭƭȅ ōŜƎƛƴ ǎƘŀǇƛƴƎ ƘƛƎƘ Ǌƛǎƪ 
behaviors) 

Impact of AOD Collaboration: 
As the Spring 2008 semester draws to a close, the impact of the AOD Collaboration on its 

various participants is just now beginning to surface.  Some early evaluation data and anecdotal 
comments suggest the exponential nature of the impact.    

The revised AOD program increased student/client contact with the counseling center from a 
group testing format to two individual appointments prior to AOD program participation.  This increase 
in contact appears to have shifted student/client percepǘƛƻƴ ŦǊƻƳ ŀ ǇǳƴƛǘƛǾŜ ǇǊƻŎŜǎǎ Σ άŎŀƳǇǳǎ ǇƻƭƛŎŜ 
ŎŀǳƎƘǘ ȅƻǳ ŀƴŘ ƴƻǿ ǿŜ ƘŀǾŜ ȅƻǳέ ǘƻ ƻƴŜ ƻŦ ŎƻƴŎŜǊƴ ŀƴŘ ǎǳǇǇƻǊǘΦ  ¢ƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ŦƻǊ !h5 ƛƴǘŜǊƴǎ ǘƻ 
ŜǎǘŀōƭƛǎƘ ǊŀǇǇƻǊǘΣ ŜȄǇƭƻǊŜ ǘƘŜ ǎǘǳŘŜƴǘκŎƭƛŜƴǘΩǎ ƳŜŀƴƛƴƎ ƳŀƪƛƴƎ ƻŦ ǘƘŜ ƛƴŦǊŀŎǘƛƻƴΣ ǎŜǘǘƛƴƎ Ƴǳǘǳŀƭ ƎƻŀƭǎΣ 
and providing affirmation of student/client strengths decreases much of the reactive stance that was 
ǇǊŜǾƛƻǳǎƭȅ ǘŀƪŜƴΦ ¢Ƙƛǎ ǇǊƻŎŜǎǎ ǎǳǇǇƻǊǘǎ ǘƘŜ ŎƻǳƴǎŜƭƛƴƎ ŎŜƴǘŜǊΩǎ Ƴƛǎǎƛƻƴ ƻŦ ǎǘǳŘŜƴǘκŎƭƛŜƴǘ ŘŜǾŜƭƻǇƳŜƴǘ 
and decreases the perception that the counseling center is a branch of judicial affairs.  

{ǘǳŘŜƴǘκŎƭƛŜƴǘ άƴƻ ǎƘƻǿǎέ ŀƴŘ ŎŀƴŎŜƭƭŀǘƛƻƴǎ ƘŀǾŜ ŘǊƻǇǇŜŘ ŦǊƻƳ ŀǇǇǊƻȄƛƳŀǘŜƭȅ мл ǇŜǊ ǿŜŜƪ ǘƻ 
10 per month, and the AOD specialist conducting group education and individual appointments reports 
a positive shift in attitude regarding participation.  The AOD specialist also reports that the addition of 
written conceptualizations of the student/clients generated by the AOD interns assist in tailoring the 
ŦƻŎǳǎ ƻŦ ǘƘŜ ŜŘǳŎŀǘƛƻƴ ƎǊƻǳǇ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭ ǎŜǎǎƛƻƴǎΦ ¢ƘŜ /ƻǳƴǎŜƭƛƴƎ /ŜƴǘŜǊ ά!h5 ǎǘŀŦŦέ ƛƴŎǊŜŀǎŜŘ ŦǊƻƳ 
one outsourced staff, to 15 AOD Interns and support from counseling program faculty.  Thus, the 
student/client AOD experience is greatly enhanced by increased contact and personalization of the 
process for the 400+ student/clients who may be referred in an academic year.  

Graduate students in the three year 60 credit Community Counseling: Addiction program, 
referred to as AOD Interns in this article gain significant pre-field experience. Fifteen addiction majors 
were invited to participate in the program and each was asked to dedicate four hours per week to the  
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collaboration. Training prior to the implementation of the AOD Collaboration focused on comprehension 
of the judicial referral process, counseling center procedures/policy, interviewing techniques, 
administration and scoring of a standardized substance abuse screening measure, drafting client 
conceptualizations, assessing college student/client substance use/abuse/dependence, and conducting 
feedback sessions.  AOD interns report that the experience has increased their confidence level and 
sense of competence as a counselor.  The formation of a professional identity is central to the work of 
counselor educators with counselors in training and the AOD experience clearly supports this process.  
This collaboration utilizes pre-field year one and year two addiction majors with varying levels of prior 
counseling experience. Year one AOD interns report a sense of relief in confirming that counseling is 
indeed a good fit for them. Many AOD interns reported a sense of emerging competence as their 
impressions from the intake interview were often supported by the results of the substance abuse 
screening inventory. Mastery at conducting interviews and working with student/clients in their chosen 
field of substance abuse and addiction increased awareness of self as a professional. These graduate 
students were able to draw upon their AOD Collaboration experiences as they attempt to build bridges 
between their core one academic course work and the practice of helping. Counseling Program faculty 
members are afforded a unique opportunity to work with majors in a supervised setting during the 
ŦƻǊƳŀǘƛǾŜ ȅŜŀǊǎ ƻŦ ǘƘŜ ƎǊŀŘǳŀǘŜ ǎǘǳŘŜƴǘΩǎ ǘǊŀƛƴƛƴƎΦ aǳƭǘƛǇƭŜ ǇǊƻŦŜǎǎƛƻƴŀƭΣ ŜǘƘƛŎŀƭΣ ŀƴŘ ǇŜǊǎƻƴŀƭ ƛǎǎǳŜǎ 
surface in the course of supervision that can be addressed prior to the year-long field experience. To 
address and resolve even the smallest of concerns, prior to engaging in supervised field work, opens the 
ŘƻƻǊ ŦƻǊ ƎǊŜŀǘŜǊ ƭŜŀǊƴƛƴƎ ŀƴŘ ǇǊƻŎŜǎǎƛƴƎ ƻŦ ƻƴŜΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭ ǊƻƭŜ ŘǳǊƛƴƎ ƛƴǘŜǊƴǎƘƛǇΦ ¢ƘŜ ŦƻǳƴŘŀǘƛƻƴ ƻŦ 
a supervisory relationship between counseling program faculty and year one and two graduate students 
positively impacts the quality of supervision during year three fieldwork.  Because the supervisory 
relationship is essential to the evolution of a counselor in training the AOD Collaboration experience 
provides an exciting venue to begin such a process.  

The AOD Collaboration was successful due to student life administration supporting the vision of 
the counseling center director. One critical challenge of the project was the use of graduate students in 
the university counseling and the protection of client confidentiality. The resulting programmatic 
changes to the AOD/Chemical Health Program benefited all stakeholders, enhanced learning 
opportunities for all, and highlighted the univerǎƛǘȅ ŎƻǳƴǎŜƭƛƴƎ ŎŜƴǘŜǊΩǎ Ƴƛǎǎƛƻƴ ǘƻ ǇǊƻƳƻǘŜ ǘƘŜ 
development of students from a holistic perspective. From an organizational perspective distinct 
academic and student life divisions sharing resources, expertise, creativity, and passion for helping 
reflects a healthy organizational culture.--  

 
************************************************  

 

 

ȰFirst keep peace within yourself, then you can also bring peace to others.ȱ 
Thomas A Kempis 

 
Ȱ-Ù ÆÒÉÅÎÄ ÉÓ ÎÏÔ ÐÅÒÆÅÃÔɂno more than I amɂand so we suit each other 
ÁÄÍÉÒÁÂÌÙȢȱ                                                                                                     Alexander Smith 
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ACCA: The Gateway to Excellence in College Counseling  

                 CALL FOR PROPOSALS 
5th National American College Counseling Association Conference  
A Division of the American Counseling Association 
October 6-9, 2010, St. Louis, Missouri 
Hyatt Regency St. Louis Riverfront 
 
Directions for submitting proposals: 

1. Follow the outline provided below for all proposal submissions.  
2. Save the proposal in MS Word with the first several words of the title of the proposal as the 

title of the document. 
3. All proposals must be submitted electronically as an e-mail attachment using MS Word.  If 

you have concerns about this format, contact Sylvia Shortt at the International Services and 
Programs Office, 678.839.4780; University of West Georgia:  sshortt@westga.edu 

4. Send e-mail submissions to Sylvia Shortt: sshortt@westga.edu   
5. Each presenter must attach her/his vita or résumé. 
6. Deadline for submission:  All proposals must be received by December 12, 2009. 

 
Format for proposal submissions: 

I. Program Title 

II.  Program Description (not to exceed 300 words)  

III.  Abstract (exactly as you would like it to be printed in the conference program; do not 

exceed 150 words) 

IV.  Goal(s) of session 

V. Session/learning objectives 

VI.  Program length:  a) 1 ½ hrs.     b)  3 hrs.   c) Poster Session d)  20 minutes (graduate students 

only) 

VII.  Overhead projectors, screens and technology cart will be provided by ACCA. Please 

bring your own laptops, Data (PowerPoint) projectors, flip charts, or any other AV 

that is needed. You may also negotiate price with the hotel for your own AV rental. 

VIII.  Lead Presenter Information  

A. Name 

B. Degree 

C. License or certification (specify abbreviations) 

D. Title 

E. Institution 

F. Phone number 

G. Fax number 

H. E-mail address 

 IX. Co-presenter(s) Information (same as above for each co-presenter) 

 

Please note:  All presenters must attach a vita or résumé along with the proposal. 

mailto:sshortt@westga.edu
mailto:sshortt@westga.edu
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The Antisocial Student in the College Counseling Center 
Eric H. Affsprung 

Bloomsburg University of Pennsylvania 

 
 
 
 
 
 
 
 
 
 
 

Many college counselors are reluctant to say that a traditional-aged student client has a 

personality disorder.  And, indeed, an individual's personality style and the extent of any 

psychopathology may not be fully crystallized by late adolescence.  Nevertheless, many 

counselors would readily agree that a good number of students with character pathology do 

present ï whether voluntarily or at the insistence of others ï at college counseling centers.  This 

view is also supported by recent research which suggests that a substantial number of college-age 

youth struggle with serious emotional difficulties, including personality disturbances (Blanco, et 

al., 2008; Tanner, 2008).  

      One type of student, the antisocial personality (sometimes also referred to as the 

psychopath or sociopath) can be especially challenging and risky to work with.  Although 

perhaps less common than some other types of personality disturbance, it is important for college 

counselors to know how to recognize and respond to the antisocial client. 

      It would be a mistake to assume that all antisocial persons are to be found living an overt 

life of crime or in prison.  The more intelligent antisocial personalities can be found among well-

respected professions ï the clergy, politicians, corporate CEO's,attorneys and in law enforcement 

(Gordon &  Bottinelli,  2008).  They can also be found among college students preparing for a 

career.  

      As Gordon and Bottinelli (2008) observe, the character structure of the antisocial person 

is generally organized at the borderline level and is often combined with other personality 

disturbances such as narcissistic, paranoid and sadistic.  The primary goal of the antisocial 

person is to acquire and exercise power over others.   

   The antisocial individual has little in the way of conscience and experiences very little 

anxiety about what others may think.  These individuals view the world as ñdog-eat-dogò, as a  

 

Many college counselors are reluctant to say that a traditional-aged student client has a 

personality disorder.  And, indeed, an individual's personality style and the extent of any 

psychopathology may not be fully crystallized by late adolescence.  Nevertheless, many 

counselors would readily agree that a good number of students with character pathology do 

present ï whether voluntarily or at the insistence of others ï at counseling centers.  One type of 

student, the antisocial personality (sometimes also referred to as the psychopath or sociopath) 

can be especially challenging and risky to work with.  Although perhaps less common than 

some other types of personality disturbance, it is important for college counselors to know how 

to recognize and respond to the antisocial client because working with such individuals can be, 

at best, a waste of time and, at worst, dangerous. 
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place where the ends justify the means; a place where one must take before being taken.  Thus, 

they are often on the lookout for opportunities to exploit and con others (Gordon & Bottinelli, 

2008).  Needless to say, such students usually only seek counseling when they are forced to, or 

when they are trying to obtain something, so truthfulness is not something a counselor should 

expect from the client with antisocial personality disorder.. 

      A more complete picture of the antisocial personality can be seen in a list of adjectives 

and descriptive phrases that are often used to illustrate this disordered personality type: irritable, 

argumentative, provocative, aggressive and competitive, poor losers, low frustration-tolerance, 

impulsive, showing poor judgment, callous, showing little remorse or concern for the feelings of 

others, irresponsible, a failure to learn from past mistakes, deceitful and dishonest, risk-taking 

and thrill-seeking, contemptuous of authority with a possible troubled work history as well as 

legal difficulties and arrests, distrustful, shallow and superficial, adept at sizing up and 

manipulating others, slick and charming when need be, few lasting emotional ties, frequent 

history of substance abuse and dependence (American Psychiatric Association, 1994; Gordon & 

Bottinelli, 2008; PDM Task Force, 2006; Sperry, 1995).  

      The overall defensive style of the antisocial person is that of controlling others (Gordon 

& Bottinelli, 2008).  Other specific defenses include splitting ("I am good, you are bad"), 

projective identification, and rationalization ("You are out to hurt and take advantage of me ï 

therefore I am justified in hurting you first.") (Gordon, 2007; Sperry, 1995). 

      The Psychodynamic Diagnostic Manual (2006) distinguishes between two different types 

of antisocial personality ï the passive/parasitic and the aggressive. The former is generally a con-

artist and is not violent, while the latter is explosive, predatory and violent (Gordon & Bottinelli, 

2008).  The antisocial student may come to the attention of the counseling center as a result of 

such things as: acting out in the classroom, vandalism and theft, stalking, assault, sexual 

predation, repeated lying, acts of academic dishonesty, or attempts at scamming drugs from the 

campus health center.  

      In counseling, the antisocial student may at first appear friendly, cooperative and 

charming and his or her true personality disorder may initially be hard to identify (Gordon & 

Bottinelli, 2008).  The student may also feign remorse and emotional upset (Sperry, 1995).  

However, the antisocial person is an expert at detecting and playing on the weaknesses of others 

and in the first session he or she will be sizing up the counselor's physical and intellectual 

capabilities and resolve and may soon test the counselor by challenging limits and boundaries.  

For example, the student may ask for favors (e.g., requesting sessions at an unusual time) or 

invade the counselor's personal space (e.g., touching the counselor in a display of feigned 

intimacy) (Gordon & Bottinelli).  Later, the antisocial client may become vaguely threatening or 

more openly challenge the counselor's authority and skill.  In the worse cases, the antisocial 

client may physically assault the counselor or, more likely, lodge false accusations against the 

counselor, accusing him or her of incompetence or unprofessional conduct, perhaps even going  
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so far as to file a lawsuit or register a complaint with the counselor's professional oversight board 

(Gordon & Bottinelli).  

      Individuals who are diagnosed with antisocial personality disorder may not benefit from 

counseling.  They will often only enter counseling because they are in some sort of trouble and 

may then abruptly drop out when the difficulty has blown over.  They have little insight into their 

own behavior and may simply use therapy to learn how to more effectively manipulate others 

(Gordon & Bottinelli).  Counselors who attempt to work with such individuals would benefit 

from continuing to educate themselves about this personality type.  Suggestions for counselors 

working with students exhibiting antisocial personality disorder include: setting realistic goals 

(e.g., anger management), establishing and keeping firm and clear limits and boundaries, and 

seeking supervision for emotional support to manage counter-transference and to protect 

themselves from the potential risk factors involved in providing counseling services to this 

population. 
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Author Note 

 

Eric H. Affsprung, Ph.D., is a licensed psychologist and assistant  

professor/psychological counselor with the Center for Counseling and Human 

Development, Bloomsburg University. 

 

Correspondence concerning this article should be addressed to Eric H. Affsprung, 

Center for Counseling and Human Development, 240 Student Services Center, 400 

East Second St., Bloomsburg University, Bloomsburg, PA  17815-1301. Electronic 

mail may be sent to eaffspru@bloomu.edu. 
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More Pics from  
ACCA members  
in Charlotte! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

FROM THE EDITOR                                                    Cindy R. Boyle 
 

Hello fellow ACCA members! I enjoyed catching up with many of you at some of the 
ACCA events in Charlotte at the most recent ACA conference. 
 

As always, I welcome your input on the content/format of this edition. Look for the 
next edition of VISIONS early this September.  I will put out submission notices over 
the listservs for that edition towards the end of summer.  For comments or questions 
about past or future submissions, please email me directly at:   

cindyrboyle@yahoo.com                                     Have a great summer! 

mailto:cindyrboyle@yahoo.com

